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Chapter	  1:	  Background	  of	  First-­‐Year	  Composition	  Textbooks	  
This capstone compares and contrasts First-Year Composition textbooks Everything’s an 
Argument and Patterns for College Writing. For the past three years, I spent the majority of my 
time immersed in composition studies as a graduate student at Kennesaw State University. I also 
spent the time as an instructor teaching First-Year Composition (FYC) courses at West Georgia 
Technical College. Although both of these educational paths share the common bond of 
composition, the definition of what constitutes good writing, correctness or content, at each 
school is different. As a student at Kennesaw State University (KSU), I learned the content, what 
the author is trying to convey, of a composition can be more important than the composition’s 
correctness. This is not to say that correctness is unimportant at KSU; it certainly is, but the 
focus of FYC instructors is on the writing process and the composition’s content. Teaching at 
West Georgia Technical College (WGTC), I realized that while the writing process and content 
are important topics of discussion among English instructors, WGTC defines “good writing” as 
correctness and the composing process is secondary.  
The student bodies at KSU and WGTC share some similarities, such as recent high 
school graduates and a desire for higher education, but the student bodies are also somewhat 
different. KSU is a four-year college in the University System of Georgia (USG). KSU offers 
programs in Business, Liberal Arts, Sciences, and more. The students at KSU are predominantly 
“traditional” students, meaning they are recent high school graduates who prepared for college 
throughout high school and who seek a four-year degree with possibilities for higher education, 
such as graduate school. WGTC is a technical college and part of the Technical College System 
of Georgia (TCSG). WGTC offers programs such as Business Administration, Early Childhood 
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Education, Welding, Nursing, Electrical Technician, and more. Students at WGTC include those 
who recently graduated high school and are looking to learn a trade, adults who are looking to 
change career paths, and young adults who are taking core curriculum classes near home and 
may eventually transfer to a four-year college. Although each school offers different programs of 
study, some of the programs are offered at both schools, such as Nursing and Business 
Administration. I began to question how each school teaches FYC, a mandatory core curriculum 
course at both schools, and whether the students are being taught in a similar way. 
One of the most glaring differences in the teaching philosophy of each institution is the 
textbook each school uses in FYC courses. KSU has three FYC textbooks for instructors to 
choose from, but many instructors use Everything’s An Argument by Andrea A. Lunsford, John 
J. Ruszkiewicz, and Keith Walters. WGTC instructors only use Patterns for College Writing by 
Laurie G. Kirszer and Stephen R. Mandell. Most writing program administrators already 
understand the importance of the textbook selection. In “Are Textbooks Contributions to 
Scholarship?,” Gerald J. Alred and Erik A. Thelen explain that on any level of education, the 
choice of textbook to be used by a program can be the most influential decision in enacting the 
philosophy of the program (470). Examining Patterns and Argument will provide insight to how 
each school approaches instruction in FYC, as well as, strengths and weaknesses of each 
textbook. The gap between FYC textbooks in TCSG classrooms and USG classrooms is the basis 
of this research project. 
At this point, what do we know about FYC pedagogies and textbooks? In “Paradigms and 
Problems,” Richard Young defines the current-traditional paradigm as “the emphasis on the 
composed product rather than the composing process; the analysis of discourse into words, 
sentences, and paragraphs; the classification of discourse into description, narration, exposition, 
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and argument; the strong concern with usage (syntax, spelling, punctuation) and with style 
(economy, clarity, emphasis); the preoccupation with the informal essay and the research paper; 
and so on” (398).  Many of the textbooks used today, evolved from older, current-traditional 
textbooks based on the modes of discourse: narration, description, exposition, and 
argumentation. The overhanging problem with current-traditional rhetoric is the focus on the 
structure and correctness of a composition which leads to a lack of teaching critical thinking 
skills. Many technical colleges use the current-traditional approach to teaching composition in 
FYC courses. This is because the students at technical colleges are learning technical trades that 
use technical writing, which focuses on the structure of a composition. Although many technical 
students earn a diploma and graduate, many other students are simply taking core-curriculum 
classes in preparation of transferring to a four-year school. This is where I see a problem. Those 
students who wish to transfer to a four-year school are not being prepared in FYC courses to 
succeed in both writing and developing critical thinking skills for the next level of education. 
Technical students, whether they are going to transfer to a four-year school or not, need to be 
better prepared in writing and critical thinking. 
Although many teachers still adhere to the current-traditional paradigm of composition 
instruction, a paradigm shift since the latter half of the twentieth century has occurred. This shift 
focuses on a pedagogy based on the composition process, or a process-based pedagogy. In “The 
Winds of Change: Thomas Kuhn and the Revolution in the Teaching of Writing,” Maxine 
Hairston asserts the new paradigm for teaching writing, which includes focusing on the writing 
process; teaching different strategies for invention and discovery; composing with audience and 
purpose as main characteristics of the composition; writing as a recursive process rather than 
linear; and including a variety of writing modes, expressive as well as expository (448-9). These 
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attributes, such as a recursive writing process, are the basis of a process-centered pedagogy. 
Many four-year institutions accept and teach with this process-centered approach in FYC 
classrooms because this way of composing helps students to develop critical thinking skills 
which focus on the composition’s content. A school’s FYC course often sets the tone for how 
students will write in other courses, so the writing program’s teaching philosophy is crucial to a 
student’s future success in education.  
The philosophy of a writing program is often defined according to how instructors teach 
the writing process. How do Patterns and Argument explain the writing process? Do the books 
suggest the process is linear, moving in sequential steps during the writing process, or do the 
textbooks present the writing process as recursive, visiting stages of composing over and over 
again in no particular order? Are Patterns and Argument easily readable? Do the authors of 
Patterns and Argument use a directive language, the lecturing and depositing of knowledge, or 
do the textbook authors use a facilitative language, which gives students some information but 
forces them to use critical thinking skills and application to understand the material? Answering 
these questions can provide insight to why certain schools choose certain textbooks for the 
writing program. Answers to these questions can also help me to conclude whether the textbook 
is considered current-traditional or process-based. The way a textbook instructs is important for 
me to understand in this project since I am trying to identify the best methods of instruction of 
FYC students. 
For a student, the first option for assistance in understanding a lesson, other than the 
instructor, is the student’s course textbook. In “Writing Classes, Writing Genres, and Writing 
Textbooks,” Doug Brent says, “the writing textbook commands authority by its very nature as a 
putative repository of relevant knowledge” (7). Brent also explains that “the underlying aroma of 
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a textbook” is the sense of a gathering of universally received knowledge rather than true 
engagement in knowledge making (10). This “underlying aroma” is the notion that many 
students blindly follow their textbooks. If students blindly follow the textbook, then what do the 
textbook authors do to aid the student in their compositions? Do the textbooks use guides, 
possible ways of constructing a composition, or writing checklists, a list of important structural 
steps? Are writing samples present in the textbooks the students can relate to? More importantly, 
in order to engage in true knowledge making, students must use critical thinking skills. Does 
either Patterns or Argument provide exercises that force the application of critical thinking skills, 
or do the textbooks simply provide review questions which direct students to the answers? How 
a textbook presents instructional material is important, especially to adjunct instructors who may 
not be appropriately trained and who rely on the textbook to instruct the student. This is why I 
am analyzing Patterns and Argument. 
Analyzing and evaluating textbooks is nothing new in composition studies. However, 
there is a lack of comparing textbooks across different school systems, such as universities and 
technical colleges. Academics in composition studies tend to concentrate on what is good for 
FYC courses in a traditional four-year institution. Rarely, do academics attempt to use research 
to focus on problems in technical colleges because many of the research academics are employed 
in four-year colleges. This capstone will help provide some insight and information on how to 
prepare FYC students equally in technical colleges and universities. Some people in composition 
studies may not see the need to prepare technical college students in this way, but more students 
are transferring from technical colleges to four-year schools each semester. For transfer students 




Review	  of	  Literature	  
Since I began working on this capstone, the one question I am constantly asked by 
colleagues is why is it important for textbooks to be analyzed? The answer I usually give is 
simply this, “Too many teachers are relying on their textbooks to teach the class, and if this is 
going to continue to be the trend, maybe textbooks need to be as perfect as possible.” Other FYC 
instructors are teaching assistants or adjunct instructors, and although the teaching assistants are 
usually monitored closely by experienced professors, the teaching assistants are not always 
knowledgeable of questions students may ask. Adjunct instructors may possess the necessary 
qualifications to gain employment teaching, but the adjuncts’ knowledge often rests on British or 
American literature courses and not composition classes.  
Because of the TAs’ and adjunct instructors’ lack of knowledge in teaching composition, 
many teachers find themselves being “taught” by their textbooks. In “Textbooks and the 
Evolution of the Discipline,” Robert Connors explains that teaching assistants, professors, and 
adjunct instructors in composition were issued textbooks and handbooks to learn how to teach 
FYC. It was the assumption that with these tools the instructors would be able to figure out how 
to teach composition at the level needed. It wasn't until the 1980's that writing programs started 
to develop courses that could meet a composition teacher's needs by offering instruction in 
rhetorical theory and teaching pedagogy to graduate students (190). With some teachers not 
having the expertise to understand what materials are suitable for the institution where they 
teach, then a better, more encompassing, textbook could be helpful for those teachers. A 
textbook which includes the strengths of more than one of the composition pedagogies can be 




One of the best ways to identify textbook’s pedagogy is to examine the way the textbook 
authors explain the writing process. In “Contemporary Composition: The Major Pedagogical 
Theories,” James Berlin identifies four major pedagogical theories: Classicists, Current-
Traditionalists, Expressionists, and the New Rhetoricians. Each theory has a different view of the 
writing process, but this capstone only examines the current-traditional and New Rhetoricians 
view of the writing process. Berlin states, “Current-Traditional Rhetoric demands that the 
audience be as ‘objective’ as the writer … In the New Rhetoric the message arises out of the 
interaction of the writer, language, reality and the audience” (775). Berlin’s classifications of 
how textbook authors explain the writing process helps identify a textbook’s pedagogical theory. 
Although a textbook’s instruction is important to identify a particular pedagogy, the way teachers 
instruct is also important in identifying a writing program’s pedagogy.  
The understanding of teaching composition needs to be beyond the textbook. This is 
especially important when instructors use textbooks based on older teaching methods. Maxine 
Hairston's “The Winds of Change” examines this problem of how often textbooks are teaching 
the instructors: “And they [teachers] teach it by the traditional paradigm, just as they did when 
they were untrained teaching assistants ten or twenty or forty years ago. Often they [teachers] use 
newer editions of the same book they used as a teaching assistant” (442). The concept of teachers 
being taught by their textbook is not uncommon in composition instruction, but it is a concept 
that needs addressing by scholars in composition studies. Connors also suggests that good 
training of composition instructors is a vital key to the use of textbooks. Connors says, “But if 
we will keep training teachers to stand by themselves, we can continue to re-invent textbooks in 
the image of their best nature – as our tools, not crutches we depend on for all support” (192). 
Using a textbook as a “crutch,” as Connors says, is not only detrimental to the teacher but to the 
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students in the FYC classroom as well. The problem is that teachers need to have an 
understanding beyond the textbook to better explain instruction to students if the students are 
having problems with writing. 
 Once I read Hairston and Connors’ essays, I began to ask myself why composition 
teachers are often uneducated in how to teach composition? The answer is because of the lack of 
composition teacher education available until fairly late in the 20th century. Before then, most 
instruction came in the form of textbooks. I quickly realized it is not necessarily bad instructors 
teaching bad material. Rather, the problem is the way teachers expect students to soak in the 
information presented by the instructor and wring it out onto paper, as if the students are 
sponges. Paulo Freire describes a dichotomy of instructional methods, “knowledge making” 
versus “knowledge depositing.” A characteristic of current-traditional instruction is what Freire 
coins as the “banking” concept. Freire also brings the idea of critical thinking to the forefront of 
instruction here. In “The ‘Banking’ Concept of Education,” Paulo Freire suggests, “The teacher’s 
task is to organize a process which already occurs spontaneously, to ‘fill’ the students by making 
deposits of information which he or she considers to constitute true knowledge” (247). This 
concept of “depositing” information into the minds of students rather than giving students a 
chance to construct their own idea of what “constitutes true knowledge” can be said of a current-
traditional pedagogy and textbooks written with current-traditional rhetoric.  
Although current-traditional rhetoric tends to “deposit” information into students’ minds, 
composition instructors cannot ignore the current-traditional method of writing instruction. In 
The Methodical Memory, Sharon Crowley explains, “Undeniably, current-traditional rhetoric is a 
very successful theory of discourse. Surely its very success indicates that current-traditional 
rhetoric works. My answer to this is simple: yes indeed, it works” (139). Crowley goes on to 
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explain why current-traditional rhetoric works: “But its work does not lie in teaching people how 
to write. Rather, current-traditional rhetoric works precisely because its theory of invention is 
complicit with the professional hierarchy that currently obtains in the American academy” (139). 
The “theory of invention” Crowley mentions is the idea in current-traditional rhetoric that the  
student completes the invention process through simple prewriting exercises such as outlining or 
freewriting. The “professional hierarchy” Crowley discusses is the fact that many schools, both 
technical and four-year, use current-traditional rhetoric in FYC courses. Although current-
traditional rhetoric may work, there are other composition pedagogies, such as process-based 
pedagogies, which need consideration to give instructors a full understanding of teaching 
composition. 
Although the pedagogy of a textbook can help identify a composition’s program teaching 
philosophy, there is much more to “good” textbooks. After I learned about visual rhetoric and 
how images, such as paintings, photographs, billboards, cartoons, etc. are used to persuade, I 
believe it is important to examine how textbooks incorporate images into instruction. Textbook 
authors use images to create a visual communication with students who are reading the textbook. 
In “Reading the Visual in College Writing Classes,” Charles A. Hill explains the idea of using 
images to connect with students: “The students now entering our classrooms have grown up with 
one hundred channels of television and the World Wide Web is no longer a novelty, but part of 
their social, academic, and working lives” (107). Hill is bringing to the forefront of visual 
rhetoric the notion students, now more than ever, live in a world of visuals. Because students are 
constantly flooded with images, many students have become visual learners and readers of signs 
and symbols. Because of this, I conduct a visual analysis of textbooks since authors are likely to 
include more visuals in textbooks today than ever before. 
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After pondering what constitutes a “good” textbook, I realized I was asking a difficult 
question. Composition textbooks have a long-standing tradition of regurgitating information. In 
“Ideology and Freshman Textbook Production,” Kathleen Welch says, “any attempt to change 
writing textbooks and the unspoken ideology that produces them will have to deal with a 2,500 
year-old tradition of technical rhetoric” (270). Welch’s essay brought the next thought into my 
head, composition studies needs more research on current textbooks. The lack of a textbook 
based on current research hinders both the understanding of current composition theories and 
practices for the teacher. This can easily translate into the student’s inability to learn and grasp 
the current concepts of composition. 
Textbooks need to be written according to current research on the needs of composition 
instructors. Some contributors to the discipline believe textbooks can be ineffective unless used 
correctly. Composition instructors understand everyone has an individual writing process. 
Therefore, different students need different instruction. This is problematic in FYC courses. 
Traditionally, instructors are not able to spend time with each student identifying problems with 
the student's writing process. So, why am I examining textbooks? As long as instructors use 
textbooks in courses, the textbooks need to be evaluated to stay current with educational trends 
in instruction. Textbooks also need examining so instructors can learn from past mistakes to 
create better instruction for the future. In “30 Years of C-T Rhetoric,” Robert Connors says, 
“Textbooks, of course, are the primary historical documents in our field, but scholars of 
composition (with a few important exceptions) have not until recently been much interested in 
the viewpoint that older textbooks provide” (220). Connors is suggesting that although 
composition instructors and textbook authors are moving away from current-traditional rhetoric, 
instructors and authors need to understand what works and what does not work in current-
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traditional rhetoric to find a better way of teaching composition. Modern writing instructors and 
researchers should be willing to accept that there are benefits to current-traditional rhetoric, just 
as there are benefits to process-based compositions. Understanding the strengths and weaknesses 




For a four-year institution, I chose to analyze the 5th edition of Everything’s an 
Argument, by Andrea A. Lunsford, John J. Ruszkiewicz, and Keith Walters and published by 
Bedford/St. Martin's. Argument is one of the most popular process-based textbooks and is used 
as one of the rhetorics in English 1101 at Kennesaw State University.  For the technical college 
analysis, I chose to analyze the 12th edition of Patterns for College Writing, by Laurie G. 
Kirszner and Stephen R. Mandell also published by Bedford/St. Martin's. Patterns is one of the 
most popular current-traditional based pedagogy textbooks and is used as the only English 1101 
textbook at West Georgia Technical College. 
My research methodology begins with the question of whether the textbooks are 
readable, easily understandable for students, or not. I conduct a readability study of the two 
textbooks in order to create a comparison and contrast in reading ease. I examine the grade level 
and reading ease level of the textbooks to conclude how easily and how well a student may 
perceive the instruction in the textbook solely on the structure of sentences and word choice of 
the textbooks. In The Measurement of Readability, George Klare explains Rudolph Flesch’s 
readability formulas, which are the most popular readability formulas for textbook authors. I use 
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the formulas to help investigate how well FYC students comprehend the material in the textbook. 
I also examine the language in the textbooks to see whether each textbook presents the 
instructional material in a directive or facilitative language, per the work of Grant Wiggins and 
Jay McTighe in their 2007 book, Schooling By Design. How the textbook defines terms such as 
argument, persuasion, invention, and prewriting and the way the textbook incorporates these 
defined terms into context is one aspect of the analysis. Whether the textbooks use a facilitative 
or directive language can play a role in the student’s ability to think critically about the subject 
matter being presented. The readability formulas in this capstone and the investigation into the 
type of language in each textbook will help me understand how readable and accessible the two 
textbooks can be.  
 The second examination concerns the textbooks' instruction. I study how each textbook 
explains the writing process and whether the textbooks choose to explain the writing process as 
linear or recursive. Identifying how each book explains the writing process will help me decide 
whether the textbook is current-traditional or process-based in regard to instruction. I then 
analyze whether the textbook implements exercises or response questions in order to review 
lessons. Whether a textbook uses exercises or response questions can help me decide whether the 
book places emphasis on students thinking critically or whether the textbook is going through the 
motions of having students summarize what they read. Third, I examine whether instruction 
includes sample writings, student or professional. This uncovers how the textbooks perceive their 
respective audience and whether the sample writings clear the air of any confusion a student may 
encounter with the lesson. The focus on the different approaches to instruction of the textbooks 
answers the questions of whether the textbooks are directive or facilitative.  
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 The final stage of the analysis focuses on visual aspects of the textbooks. I examine the 
use of color in each textbook to clarify whether more or less color can be useful in building a 
visual relationship between the student and the textbook, much like Dennis Pett and Trudy 
Wilson assert in “Color Research and Its Application to the Design of Instructional Materials.” I 
also analyze the types and numbers of images the authors use in each textbook. I do this to 
decide whether it is better for a textbook to use contemporary images or classical artistic images 
to form a connection with the student per the work of Charles A. Hill in “Reading the Visual in 
College Writing Classes.” Finally, I investigate the incorporation of visual rhetoric in each 
textbook to understand how the authors use visual rhetoric in a present-day FYC textbook. I 
explore why the authors might choose to implement certain ideas of visual literacy to possibly 
contextualize messages to the students through the images in the textbook. The concept of visual 
rhetoric and visual literacy that I use are based on the principles and definitions of ethos, logos, 
and pathos that Aristotle identified in The Art of Rhetoric. 
Focusing on textbooks used in FYC courses not only at traditional four-year universities 
but at technical and community colleges as well, I am able to compare and contrast the methods 
of FYC instruction in each school system. This project aims to identify the similarities and 
differences between KSU and WGTC First-Year Composition textbooks. Also, I want to identify 
successful teaching strategies through the comparison of the textbooks in order to prepare 
possible transfer students at a technical college. A number of students at technical colleges 
transfer to four-year universities after completing core curriculum classes, such as FYC. For 
those students who transfer, an understanding of academic writing as well as critical thinking 
skills are important for the student’s success in a four-year school. Analyzing Argument and 
Patterns helps identify different instructional methods at each institution. The analysis can also 
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provide clarification on what one writing program can learn from the other, such as how the 
writing process is explained, how sample writings are used in each textbook, and how textbook 




















Chapter	  2:	  Readability	  and	  Accessibility	  of	  Textbooks	  
 
A concern of authors and publishers of textbooks is the readability of a text. This concern 
revolves around a student’s ability to comprehend the language and instruction in a textbook. In 
The Measurement of Readability, George Klare discusses why authors and publishers use 
readability formulas to find the reading ease and the grade level of a particular text. Klare states, 
“It is fair to say, however, that the size of a writer’s audience depends to a large extent upon the 
readability of his writing. If he is interested only in a small, specialized, highly educated 
audience, the principles of readability presented here may not be of great concern. But if he is 
trying to reach a large, unselected and less literate audience successfully, readability principles 
are of major importance.” (12). Considering FYC textbooks are distributed to large and diverse 
audiences such as FYC students, I would agree with Klare in suggesting the importance of 
readability principles. In this chapter, I will discuss the readability principles including reading 
ease of the subject and the ease of comprehension in the writing style, or the grade level of a text. 
For a textbook to be successful, the reader must be able to comprehend the language that 
presents the knowledge in the textbook.  
Understanding the textbook’s use of language is a good starting point in analyzing a 
textbook. How a student perceives the textbook and its instruction is important to a teacher. 
According to Klare, “Teachers for all ages, grades, and intellectual levels have some concern for 
the readability of the written materials they assign, and most make a judgment of suitability on 
the best bases available” (92). When teachers analyze textbooks, they make informative 
decisions on choosing a textbook for a particular writing program. This sort of analysis holds 
true across grade levels and ages. Klare mentions the importance of these studies in The 
16 
	  
Measurement of Readability: “Studies show that readers, as a group, rank materials in terms of 
readability in much the same order as the writer using a readability formula does. They 
consistently prefer a more readable version of the material to a less readable one; this holds 
remarkably well over the various educational levels of readers” (14). If one textbook is more 
readable than another textbook, then the more readable textbook is more likely to be read in the 
classroom. I conducted the tests in this chapter to determine which of the textbooks in this 
capstone, Everything’s An Argument or Patterns for College Writing, is more readable.  
 Conducting readability tests on Argument and Patterns helps to identify whether the 
textbooks are comprehensible for the students using the textbooks. Readability, in this project, is 
the ease to which textbooks are able to be read and also the grade level on which the textbooks 
are written. Readability includes the student’s level of comfort while reading the textbook for a 
sustained period of time. Accessibility is the student’s ability to easily understand the instruction. 
Characteristics of accessibility in a textbook include how open the instruction is and how 
obtainable the lessons are for the reader. Both readability and accessibility are important for this 
project since I am comparing the quality of instruction in both Argument and Patterns. 
Conducting readability tests is only the first step in deciding whether a textbook can successfully 
deliver its instruction.  
I performed the readability analysis on the textbooks in order to decide whether the texts 
use a directive or facilitative language to present the material to students. In Schooling By 
Design: Mission, Action, and Achievement, Grant Wiggins and Jay McTighe suggest that 
directive language can be considered as instruction designed through lecturing, demonstrations, 
and textbooks (145). On the other hand, Wiggins and McTighe see facilitative language as 
language that produces questioning of the material and forces students to create meaning and 
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understanding with little to no instruction (129). Although both types of language are successful 
teaching strategies, directive language works best in “closed” disciplines such as math or science 
where answers are concrete, according to Wiggins and McTighe. Open-ended disciplines such as 
composition or philosophy are taught with facilitative language to help produce critical thinking 
from the student. 
 
Readability	  Tests:	  Flesch	  Reading	  Ease	  and	  Flesch-­‐Kincaid	  Grade	  Level	  
To produce valid results from the readability tests conducted in this study, I chose to 
implement the most commonly used readability formulas: the Flesch Reading Ease Test and the 
Flesch-Kincaid Grade Level Test. Since the development of the formulas in the mid 1900’s, 
textbook authors use both of these tests on the textbooks they are producing. In 1948, Rudolph 
Flesch developed the Flesch Reading Ease Test. The test became popular because the formula 
was the first to test readability on adult materials. Prior to Flesch’s formula, readability tests did 
not account for sentence length and the role of abstract words in determining the difficulty of a 
text (Klare 56). In 1976, John P. Kincaid developed the Flesch-Kincaid Grade Level Test to 
produce a grade-level score. Kincaid modified Flesch’s original formula by producing a number 
to coincide with a grade level rather than a readability score that falls between the numbers 1-
100. Although the tests are similar, I conducted both tests to show the grade level of the text as 
well as the readability score. 
 The Flesch Reading Ease Test examines how easy a text is to understand based on 
sentence length and syllable count. The test is scored on a 100-point scale with a higher score 
(closer to 100) meaning a text is easier to understand than a text with a lower score (closer to 0). 
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An average score of a textbook for the Flesch Reading Ease Test falls between 60 – 70. The 
formula for the test is 206.835 – (1.015 x ASL) – (84.6 x ASW). ASL stands for “Average 
Sentence Length.” The number of words in a sentence divided by the number of sentences in a 
paragraph (or full text depending on length of document) calculates the ASL. ASW represents 
“Average Syllables per Word.” The number of syllables in a word divided by the number of 
words in the document calculates the ASW. This test will be important in discovering the 
difficulty level of reading and comprehension in both Patterns and Argument. 
 The Flesch-Kincaid Grade Level Test examines the grade level of a text based on 
sentence length and syllable count. The grade levels are measured on the same grade level of a 
school in the United States. For example, if a reading has a score of 11.5, then the test concluded 
that the examined text is on a reading level between the 11th and 12th grades. The minimum 
average score teachers want documents to fall in is the 7.0-8.0 range (between a 7th and 8th 
grade level). Textbooks need to fall near the grade level the textbook is used. The formula for the 
Flesch-Kincaid Grade Level Test is (0.39 x ASL) + (11.8 x ASW) – 15.59. Like the Flesch 
Reading Ease Test, ASL represents the average sentence length and ASW represents the average 
number of syllables per word.  
For this capstone, I conducted both the Flesch-Kincaid Grade Level Test and the Flesch 
Reading Ease Test using similar selections from each textbook with similar lengths (roughly 75-
250 words, depending on sample). The sampled selections in each of the textbooks include 
audience consideration during prewriting, editing sentences for style, Rogerian argument, and 
evaluation of sources. Each textbook includes discussion on each of these topics and the samples 




Results	  of	  Readability	  Tests	  on	  Argument	  and	  Patterns 
The first tests I conducted of both the Flesch Reading Ease Test (Flesch) and the Flesch-
Kincaid Grade Level Test (Kincaid) used paragraphs from each textbook concerning audience 
consideration. Each sample for this test is roughly 175 words. The selection chosen for the first 
test is on page 511 in Argument (see Appendix A). The scale for the Flesch test is scored 1-100; 
with an average score for this particular test consisting of a range from 60-70.  Readers will 
recall, the lower the score, the more difficult the text is to read and comprehend. For Argument, 
the results of the Flesch test for this selection provided a score of 56. The score of 56 for 
Argument translates into the text being slightly above average for a high school graduate to 
understand, so the textbook should not be a complicated read for college students. I tested a 
similar selection on the consideration of audience from page 31 of Patterns (see Appendix B), 
and the Flesch test provided a score of 35.3 (on a scale of 1-100, with 1 being challenging and 
100 being easy). As a result, the Flesch test suggests the selection on audience consideration 
from Patterns, with a score of 35.3, is more difficult for students to read and comprehend than 
the selection used from Argument, with a score of 56. Thus, Patterns seems less readable for 
college students than Argument in sections discussing audience. 
The results of the Flesch test show a correlation to the results of the Flesch-Kincaid 
Grade Test as well. The score for the Kincaid tests are equal to the grade level the text falls on. 
The same exact passage regarding audience from Patterns resulted in a score of 14.3 on the 
Flesch-Kincaid Grade Test. This score means the sampled selection from Patterns is written on a 
sophomore college grade level (14th grade). The excerpt from Argument results in a score of 9, 
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or the level of a freshman in high school. This score suggests that freshmen in high school can 
read and understand Argument without any comprehension problems regarding complicated 
vocabulary and the textbook's language. From this first round of tests, Patterns contrasts 
drastically with Argument in both reading ease and the grade level of the text. 
 Next, I conducted the second set of tests using selections from each textbook focusing on 
editing sentences for style. This selection concerns itself with students being able to edit their 
sentences to keep a similar style throughout the document. The roughly 75 word selection on 
editing sentences for style on page 421 (see Appendix A) from Argument scored 61.5. The 
excerpt from Patterns is found on page 88 (see Appendix B) and provides a result of 54 in the 
Flesch test. This score falls in the range of slightly above average in reading ease (score of 60 is 
average). These results show a close proximity to reading ease in each of the textbooks regarding 
discussion on structuring sentences.  
The second set of Flesch-Kincaid test results prove to correlate once again. Similar to the 
first test on the grade level of the textbook, Argument scored a 9.1. After the first two Kincaid 
tests for Argument, it seems as if the textbook is composed on a ninth grade reading level. The 
selection in Patterns resulted in a drop from a sophomore college level (14.3) in the first test to a 
senior high school level with a score of 12 in the second test. A twelfth grade and fourteenth 
grade reading level are significantly different, so a drop in two grade levels possibly creates a 
roller-coaster ride of understanding for students.  
 The third group of tests I performed focus on selections concerning Rogerian argument. It 
is in this test where reading ease results begin to change drastically. The approximately 165 word 
excerpt from Argument, which is on page 177-78, (see Appendix A) scored 30 (0-100 scale, with 
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60 as the average and lower numbers are more challenging to comprehend) on the Flesch test, 
making this selection the most difficult to read, of those tested, in Argument. The selection from 
Patterns, on page 532 (see Appendix B) scored 33.4, making the selection difficult to read, but 
not quite as difficult as Argument.  
The Flesch-Kincaid test results from this set of tests in each textbook also show a change. 
Whereas the grade level in Patterns rises minimally to a 12.7 (0.7 increase from the previous test 
on editing sentences for style), Argument jumps from a grade level of 9.1 to 14.5. That is a rise 
of 5 grade levels from previously tested selections. This score indicates the authors of Argument 
becoming deeply immersed into the discussion on Rogerian argument in ways the authors were 
not as focused in the passages concerning audience consideration and editing sentences for style. 
This may also indicate that the authors of Argument are more interested in Rogerian argument 
than in discussing audience consideration or editing sentences for style. 
 The final tests I conducted were on selections about the evaluation and credibility of 
sources. Each selection is approximately 225 words. Like the third set of tests, this final set 
shows a similar group of results as the selections on Rogerian argument. The Flesch test results 
for the selection from Argument on pages 551-52 (see Appendix A) increased slightly to 35.5, 
still making the selection more difficult to read than the selections on audience consideration and 
editing sentences for style. This selection is not quite as challenging as the selection on Rogerian 
argument (with 60 being average). The discussion on the evaluation of sources is slightly more 
difficult to read than selections on audience and editing sentences for style.  The Flesch score for 
the selection from Patterns on page 708 (see Appendix B) shows a reading ease score of 49.1 
The Kincaid test on the excerpt from Argument once again scored on the fourteenth grade level 
22 
	  













Argument 56 61.5 30 35.5 
Patterns 35.3 54 33.4 49.1 
Reading Ease Table (Scored 1-100, with lower numbers being more difficult to read. Average 













Argument 9 9.1 14.5 14.1 
Patterns 14.3 12 12.7 12.3 
Grade Level Table (Number represents grade level of tested selection. 9 = freshman in high 
school, 10 = sophomore in high school, etc. 
These results from the tests suggest Argument and Patterns are similar in reading ease, 
but not in grade level reading scale. This is a solid result for this project since I conducted these 
analyses to argue whether one textbook or the other is more readable for today's FYC students. 
As for the grade-level test, my results could not be more troubling. The grade level of Argument 
seems to rise and fall throughout the textbook and Patterns seems to stay somewhat consistent 
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throughout the text. These results raise a good question, should textbook committees use 
readability scores as a factor when choosing a textbook for their program? This question cannot 
be fully answered in this project, but it is something educators, authors, and publishers should 
consider when developing textbooks. 
	  
Analysis	  of	  Language:	  Directive	  vs.	  Facilitative	  
The style of language used to compose textbooks can play a large role in how a particular 
text can shape instruction for the student. Textbooks, in general, are primarily written with a 
directive language, which is also known as didactic or authoritative language. Directive language 
can be defined as language with a commanding voice, or language developed by an all-knowing 
authority. In Schooling By Design: Mission, Action, and Achievement, Grant Wiggins and Jay 
McTighe suggest the primary goal of directive instruction is to inform learners through telling 
and lecturing. This teaching style is supplemented by textbooks and demonstrations (145). This 
style of language provides a “this is how it is done, if it does not work, do it again until it is 
correct” tone in a textbook. In Patterns, the authors tend to use a more directive language, “Each 
of the tasks discussed in Chapter 2 represents choices you have to make about your topic and 
your material” (51). The directive language in Patterns  is seen here as well, “As you take notes, 
you should record relevant information in a computer file that you have set up for this purpose” 
(711). This tone illustrates directive language, which is useful for subjects of study like math and 
science because these disciplines are not “open-ended.” Because math and science contain 
definitive answers, teaching these subjects means telling a student what is and how to do it.  
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The purpose of facilitative language is within the term itself, to facilitate knowledge-
making by students, not to direct them. Wiggins and McTighe suggest that facilitative language 
pushes for students to “construct” meaning and understanding of ideas and processes. The 
methods to accomplish this understanding include questioning and process-related commentary 
with little or no direct instruction (130). Facilitative language provides students with the 
opportunity to sharpen their own critical thinking skills. The student faces the task of developing 
an approach to composition that allows the student to write comfortably, but there are no 
guidelines set in stone. The authors of Argument compose with a more facilitative tone than 
Patterns, “Begin by talking with friends about possible topics and explaining to them why you’d 
like to pursue research on this issue” (141). Another example of facilitative language in 
Argument is, “As you might imagine, hyperbole can easily backfire, so it pays to use it sparingly 
and for an audience whose reactions you can predict with confidence” (435). Patterns says, 
“Each of the tasks discussed in Chapter 2 represent choices you have to make about your topic 
and material” (51). Conversely, Argument offers suggestions on how to choose a topic, “Begin 
by talking with friends…” (141). The tone alone in the passages suggests Argument is a more 
inviting textbook than Patterns. 
When formulas and guidelines need to be strictly followed, directive language is the best 
language to use. English is an open-ended discipline though, and a directive language explaining 
the writing process, which has no definite way to work, is not suitable for instruction. In areas of 
study that are open-ended, such as literature and composition, a directive language is not as 
useful as a facilitative language, which encourages students to respond to words or to critically 




 The authors of Argument compose with facilitative language to provide in-depth 
explanation in ways many textbooks do not, such as explaining definitions and putting the new 
words into context immediately. Key words in chapters are in italics with a clear definition on 
the page where the word is introduced by the authors. Not only does Argument provide 
definitions of these key terms, but the textbook also provides examples of how to use these 
particular vocabulary words in the correct context. In the first chapter of Argument, the authors 
explain the difference between “argument” and “persuasion.” Argument first defines each word 
within the paragraph, “In this view, the point of argument is to use evidence and reason to 
discover some version of the truth” (7). The textbook proceeds to define persuasion in the same 
way, “The aim of persuasion is to change a point of view or to move others from conviction to 
action” (7). After clearly defining each of the terms Argument moves forward with how to use 
the words correctly in context. The textbook states, “In other words, writers or speakers argue to 
discover some truth; they persuade when they think they already know it” (7). This explanation 
allows the reader to learn the difference between persuasion and argument. This clear-cut process 
of defining terms and creating examples of using the terms in the correct context is throughout 
the textbook.  
 The authors of Patterns compose with directive language and the textbook contains less 
focus on definitions and examples of context than Argument. Even more troubling is the lack of a 
glossary in Patterns, which could possibly clear up any confusion of definitions for students. In 
Patterns, key terms are printed in bold, but little information on the term is provided to the 
reader. The way Patterns explains the difference between “argumentation” and “persuasion” 
provides a good example. Patterns says, “Persuasion is a general term that refers to how a writer 
influences an audience to adopt a belief or follow a course of action” (526). The textbook goes 
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on to explain argumentation, “Argumentation is the appeal to reason (logos). In an argument, a 
writer connects a series of statements so that they lead logically to a conclusion” (526). Defining 
persuasion as “a general term on how a writer influences” and argumentation as “the appeal to 
reason” is problematic for the student reading the textbook because the definitions are not 
explicated enough. Although the definitions are correct, I think the manner in which the authors 
present the material is less explicit. The authors of Patterns are cutting corners on the definitions 
by giving only the information needed and not explaining how to correctly use the terms in 
context. Defining terms in this haphazard manner can lead to students misusing the terminology. 
This model of instruction can be problematic for a student who may have no idea on how to 
explain the difference between persuasion and argumentation.  Unfortunately, Patterns is 
composed this way throughout much of the textbook. Students can easily be left asking 
themselves more questions than they had before opening the textbook. 
	  
Conclusion	  
 This chapter provides some interesting insights. First, the readability tests help show the 
ease or difficulty of understanding in a particular textbook. Using the Flesch Reading East Test 
and the Flesch-Kincaid Grade Level Test, the results of these tests show the two textbooks, 
Argument and Patterns, are similar in reading ease across most of the instructional materials. 
However, Patterns tends to be more difficult to comprehend than Argument when discussing 
audience consideration. This is an interesting result since Patterns includes minimal discussion 
regarding audience consideration. Students in a technical college may develop problems 
composing towards a particular audience because of the possible difficulty in understanding the 
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instruction. Another interesting result is that Argument is written on a lower grade level than 
Patterns. The grade level difference is troublesome because Patterns is a textbook in many 
technical colleges. Many technical colleges pride themselves on being more “accessible” for the 
student than a four-year school, yet Patterns is written on a higher grade level than Argument. It 
seems that since Argument is tailored for four-year institutions and traditional students, then the 
textbook would be written on a higher grade level than Patterns. If the authors of Patterns 
revised the textbook into a more readable edition than the current one, then Patterns could 
become even more successful and useful than it currently is. Argument is already a readable 
textbook for students in FYC courses. 
 The focus on using facilitative language rather than directive language is important as 
well. Students who use textbooks, such as Patterns, which use directive language in a discipline 
that is open-ended, find themselves being taught lessons but not fully understanding the lessons. 
Patterns uses directive language which hinders a student’s ability to hone any critical thinking 
skills by not engaging the student into the instructional discussion. The need for critical thinking 
skills is important for all college students, not just those at a four-year school. Success in courses 
on a higher level than FYC is primarily dependent upon whether a student can think critically 
about course material. The FYC course is the keystone to a student’s comprehension abilities. 
These notions of reading ease and types of language used in textbooks are important in 






Chapter	  3:	  Instructional	  Design	  of	  Patterns	  and	  Argument	  
 A common concern among composition instructors is the way a textbook presents its 
instructional material. This concern of composition instructors revolves around the particular 
pedagogical theory of instruction in the textbook. In “Contemporary Composition: The Major 
Pedagogical Theories,” James Berlin says, “Everyone teaches the process of writing, but everyone does 
not teach the same process. The test of one’s competence as a composition instructor […] resides in 
being able to recognize and justify the version of the process being taught” (777). In other words, a 
composition instructor is only as good as the material he/she presents and how he/she presents it. This is 
not to say an instructor cannot be successful with poor instructional materials, but rather, an instructor’s 
pedagogy is strengthened with the right tools, or more appropriately, the right textbook. So what is it 
that defines the “right” textbook? The best textbook for an instructor is the one with a pedagogical 
theory the instructor sees as mirroring his/her own method of instruction. 
 A major characteristic of different composition pedagogies is the method the pedagogy uses to 
find truth. In composition studies, truth refers to the search for meaning through writing. There are four 
major theories in the forefront of the discipline, according to James Berlin’s “Pedagogical Theories,” 
Neo-Aristotelians (Classicists), Current-Traditionalists (Positivists), Neo-Platonists (Expressionists), and 
the New Rhetoricians. In short, the Classicists use the rules of logic to deduce truth and reason. Current-
traditionalists favor induction, which mirrors the scientific method, over deduction in order to find truth. 
Expressionists believe dialogue, metaphors, and expression of self are the best ways to reach truth. New 
Rhetoricians assert truth is created through communication between writer and reader rather than being 
something that is pre-existent (775). These four pedagogical theories dominate the composition 
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discipline and therefore help shape the textbooks published for writing courses, but this capstone only 
focuses on the Current-Traditionalists and the New Rhetoricians.  
 This capstone focuses on the Current-Traditionalist’s and the New Rhetorician’s views of the 
instruction of discourse. In order for current-traditional rhetoric to be successful, Berlin says, “The study 
of rhetoric thus focuses on developing skill in arrangement and style” (770).  Berlin is suggesting the 
success of discourse rooted in current-traditional rhetoric balances on the writer’s ability to understand 
how to arrange and compose the modes of discourse: exposition, narration, description, and 
argumentation. Because of the scientific nature of current-traditional rhetoric, the writer must also focus 
on making the composition mechanically and grammatically sound. The focus on the mechanics of 
writing is accepted by New Rhetoricians, but not in the forefront of the theory. 
 The New Rhetoricians perceive discourse as relations between writer, language, reality, and the 
audience. According to Berlin, “The New Rhetoric sees the writer as a creator of meaning, a shaper of 
reality, rather than a passive receptor of the immutably given” (776). In other words, the pedagogy of 
New Rhetoricians focuses on creating meaning in the pursuit of truth rather than trying to extract the 
truth from what has been pre-established. On the other hand, New Rhetoricians do believe arrangement 
and style are important, Berlin writes: “In fact, the attention paid to those matters in the New Rhetoric 
rivals that paid in Current-Traditional Rhetoric… Structure and language are a part of the formation of 
meaning, are at the center of the discovery of truth, not simply the dress of thought” (776). Although the 
New Rhetoricians may not see the search for truth in the same manner as current-traditionalists, both 
pedagogies do have a focus on arrangement and style. Berlin also says, “College writing courses, on the 
other hand, are to focus on the discourse that appeals to the understanding –exposition, narration, 
description, and argumentation” (770). This chapter will investigate how Patterns and Argument shape 
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the instruction of these modes and how each textbook molds the instructional material to fit the 
composition instruction theory of the textbook.  
This chapter centers on the instruction in the each of the textbooks. The first review includes a 
look at each textbook’s view of the writing process. How each textbook explains the writing process is 
important in identifying whether the textbook is current-traditional or process-based. Next, the chapter 
investigates the use of guides and checklists as well as writing samples in the textbooks and how the 
writing samples relate to and explain the lessons in the sample’s correlating chapter. Finally, this chapter 
focuses on exercises and response questions throughout chapters to aid in students’ understanding of the 
lessons in the textbooks. How Patterns and Argument present and explain instruction throughout the 
textbooks has tremendous weight on whether the textbooks are satisfactory for FYC courses. Patterns is 
a current-traditional textbook and Argument is a process-based textbook using the ideas of New 
Rhetoricians. The pedagogies of the textbooks will be shown through the examples in this chapter. 
The physical layout of each book is strikingly different. The chapters in Argument begin with a 
lengthy explanation of understanding, characterizing, and developing a chapter’s particular topic such as 
Arguments of Fact, Arguments of Definitions, or Casual Arguments. Argument includes four 
subsections in each chapter: Not Just Words, Academic Arguments, Guide to Writing, and Sample 
Arguments. The “Not Just Words” subsection is a visual to be read as the chapter’s particular topic, such 
as an argument of fact or an argument of definition.  “Academic Arguments” provides an example of the 
chapter’s topic in an academic setting, and the chapters always conclude with the “Guide to Writing,” 
“Sample Arguments,” and response questions regarding the chapter’s topic. What separates Argument 
from Patterns in the physical layout of the textbook are the colored pages of the guides and samples in 
Argument. The writing guides in Argument are yellow pages and the samples are a greenish/gray color 
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making the subsections easy for a student to locate. Patterns only provides blue outlined pages when 
showing a visual in the textbook.  
Patterns sets up each chapter in a slightly different way than Argument. Chapters in 
Patterns also include a discussion on what a particular composition is, how to use said 
composition, and how to plan to write a particular style of composition, such as a narrative or 
descriptive essay. However, Patterns examines structuring, revising, and editing of the topic 
within each chapter. Among these examinations are checklists for revising and editing, as well as 
“Grammar in Context” subsections which focus on problem areas of writing concerning 
grammar, e.g. “is when” and “is where” regarding definitions. Each topic discussion in Patterns 
concludes with sample student essays and a page outlined in light blue with a visual text meant 
to be read. The light blue outlined pages of the visual texts are the only pages in Patterns that are 
color-coded. The second-half of the chapters contain numerous professionally-written readings 
of the chapter’s topic, such as a descriptive essay, with exercises and response questions 
following each reading. The chapters in Patterns conclude with a list of writing assignments for 
the chapter’s lesson.  
 
The	  Writing	  Process	  
  One of the primary lessons in an FYC course is the discussion of the writing process. For 
years, current-traditional schools of thought discussed the writing process as a linear process 
focusing on prewriting, writing, revising and editing, and finally rewriting. The New 
Rhetoricians are part of the process movement. The process movement explains that the writing 
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process is actually recursive, meaning the author revisits steps to composing multiple times 
throughout the writing process.  
 Each textbook handles the discussion of the writing process differently. On first glance, a 
quick reading shows Argument has little instruction on the writing process. Rather, Argument 
explains how to compose different types of arguments separately, but the writing process as a 
whole is never discussed in one area. This can be seen as problematic for some FYC students 
because of the possibility students never received any formal instruction on the writing process 
since grade school. As in-depth and informative as Argument is regarding arrangement, style, 
and comprehension, the lack of discussion on the overall writing process is noticeable.  
Patterns takes a more detailed approach to explaining the writing process. The entire first 
unit of the textbook covers the stages of composing. Within the introduction to the first unit, 
Patterns explains the writing process: “Although the writing process is usually presented as a 
series of neatly defined steps, that model does not reflect the way people actually write” (12). 
Patterns is beginning to explain the writing process as recursive. Later in the discussion, the 
authors of Patterns say, “Because the writing process is so erratic, its stages overlap. Most 
writers engage in invention, arrangement, drafting and revision, and editing simultaneously – 
finding ideas, considering possible methods of organization, looking for the right words, and 
correcting grammar and punctuation all at the same time” (12). From this statement, the authors 
of Patterns do see the writing process as recursive. Unfortunately, only two chapters later the 
authors begin to backtrack over what they previously stated: “Each of the tasks discussed in 
Chapter 2 represents choices you have to make about your topic and your material. Now, before 
you actually begin to write, you have another choice to make – how to arrange your material into 
an essay” (51).  Suggesting “before you actually begin to write, you have another choice to 
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make” shows the authors’ tendency to lean towards a linear view of composing by suggesting 
there is an outlined process the writer should be following rather than following the writer’s own 
process. Although Patterns thoroughly explains the recursive nature of the writing process, a 
reader of the textbook cannot help noticing how the authors tend to shift back to discussing the 
writing process in a linear manner. The chapter presents material in a linear way: Planning a 
Narrative Essay, Structuring a Narrative Essay, Revising a Narrative Essay, and Editing a 
Narrative Essay. The formatting of a chapter in this manner shows how the authors of Patterns 
see the writing process as linear. 
Argument does not have a dedicated chapter to discuss the writing process, but the book 
has yellow color-coded subsections titled “Guides to Writing” in each chapter. The yellow 
subsections provide helpful tips for students attempting to compose a particular argument, such 
as an argument of fact, definition, or casual arguments, by outlining possible steps to take to 
compose an argument. Through this observation alone, it is easy to see the pedagogical influence 
the authors of the textbooks have on the instructional material in the textbooks. The current-
traditionalists of Patterns see a discussion of the writing process as important enough to include 
in the first unit of the textbook, but the material reads like an instruction manual for mechanistic 
writing. The New Rhetoricians’ method of explaining what a particular argument is and what 
needs to be included to make the argument strong is at the forefront of Argument. This is much 






Guides	  and	  Checklists	  
To aid students with their compositions, Patterns and Argument include guides and 
checklists. Argument includes guides at the end of the chapter, and Patterns has the guides and 
checklists throughout the chapters. These guides and checklists provide helpful questions and 
statements to assist the student through areas of a composition or argument that a student may 
find problematic. Possible problem areas include topic development, formation of claims, peer-
editing workshop questions, revision strategies, and other troublesome areas. Although each 
textbook provides these guides and checklists, the two textbooks differ in how each textbook 
presents the material.  
Argument provides some guidance for the student who may be struggling with his/her 
composition. At the end of each chapter in Argument, the textbook includes a few pages as a 
guide to writing the type of argument discussed in the chapter. The guides provide information 
on finding a topic, researching the topic, formulating a claim, examples of possible claims, tips 
on content and organization, and explanations of giving and receiving a response to the 
argument. The guides present information in a recursive manner reminding the student to revisit 
research on a particular topic if the student’s thesis seems weak. In Argument, the subsection 
titled “Getting and Giving Response” deals with the process of editing and revising: 
All arguments benefit from the scrutiny of others. Your instructor may 
assign you to a peer group for the purpose of reading and responding to 
each other’s drafts. If not, ask for responses from serious readers or 
consultants at a writing center. You can use the following questions to 
evaluate a draft. If you’re evaluating someone else’s draft, be sure to 
illustrate your points with examples. Specific comments are always more 




What follows this passage are questions to use in a peer-editing scenario: “Is the claim clearly an 
issue of definition?” and “Is the claim significant enough to interest readers?” (271). Readers 
easily find the helpful guides in the textbook since the guides are color-coded with yellow pages 
and located at the end of each chapter.  
Since each chapter in Argument explains and discusses a different type of argument, the 
guides provide insight to each of the individual types of argument. Argument says, “You’re 
entering an argument of fact when you make a claim about fact of existence that’s controversial 
or surprising: Global warming is threatening Arctic species, especially polar bears” (229). The 
simple statement shows the student what a claim in an argument of fact should look like. In the 
chapter discussing arguments of definition, Argument instructs, “You can research issues of 
definition by using the following sources: college dictionaries and encyclopedias; unabridged 
dictionaries; specialized reference works and handbooks, such as legal and medical dictionaries; 
your textbooks (check their glossaries)” (268). This statement provides multiple options for a 
student who may be struggling with finding research for his/her argument of definition. Creating 
these yellow-colored subsections may be a better way to cover each type of argument rather than 
discussing the writing process as a “blanket” to cover all types of arguments. If the writing 
process is recursive, then discussing the writing process separately, according to a particular 
argument, such as definition or fact, in each chapter can be a better way of showing the recursive 
nature of the writing process.  
Much like Argument, Patterns includes helpful guides and checklists. Unlike Argument, 
the checklists and guides found in Patterns are not necessarily located at the end of the chapters. 
The helpful tools in Patterns are throughout the chapter, most noticeably after the textbook 
authors introduce new material. For example, in the fourth chapter of the textbook, “Drafting and 
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Revising,” Patterns provides a checklist on drafting after the second paragraph of the chapter 
which discusses what a first draft is and how to create one. The checklist highlights certain 
points such as, “Begin with the body paragraphs. Get your ideas down quickly. Take regular 
breaks as you write.” (65). The checklists go on to explain why students take certain steps which 
can be useful if a student is having problems with his/her composition: “Leave yourself time to 
revise: Remember, your first draft is a rough draft. All writing benefits from revisions, so allow 
enough time to write two or more drafts” (66). Although this information seems redundant from 
checklist to checklist, the information can aid students who feel they only have one attempt to 
get his/her composition correct. 
To accompany these checklists, Patterns provides “Peer editing worksheets.” These 
worksheets assist students with any peer-review workshops, but the worksheets can possibly help 
a student answer questions in his/her own compositions. Sample questions on the peer editing 
worksheets include: “What is the essay’s dominant impression or thesis? What points does the 
writer emphasize in the introduction? Would you characterize the essay as primarily an objective 
or subjective description? Are all the details necessary?” (168). Most of the worksheets have 
similar questions for each chapter, but the questions are modified slightly depending on the 
chapter’s topic. For example, in Chapter 10: Cause and Effect, the worksheet asks the reader the 
questions, “Paraphrase the essay’s thesis. Is it explicitly stated? Does the writer consider all 
relevant causes or effects? Are affect and effect used correctly?” (336). The first question asking 
to “paraphrase the thesis” is similar to the previously mentioned “What is the essay’s dominant 
impression or thesis?” The worksheet then begins to tailor the questions towards a cause and 
effect essay when asking if “the writer considered all relevant causes or effects” and if “affect 
and effect are used correctly.” The inclusion of these worksheets provides students, and perhaps 
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teachers, with helpful instruction and ideas on how to read and respond critically to other 
students’ work as well as a student’s own compositions. 
 
Writing	  Samples	  
Creating compositions is complex at best, and each textbook provides writing samples to 
help show students arrangement, style, and other necessary skills to complete successful 
compositions. The writing samples focus on topics discussed in individual chapters. The purpose 
of the samples is to show an example of how a particular type of composition or argument 
should look and sound. The samples can take the form of, but are not limited to, an article from a 
journal, a transcript of a debate, a letter to the editor, or even a student composition. Depending 
on the textbook, the writing samples are located either throughout the chapter, like in Patterns, or 
at the end of the chapter, like in Argument. 
Toward the end of each chapter Argument offers two sample writings. The textbook uses 
one student writing sample and one professional sample in each of the chapters discussing a 
specific argument. Each of the writing samples includes a rundown of the organization of the 
writing in the margins to direct the student to particular characteristics of the style of argument 
discussed in the chapter. The sample writings are important to clarify any structural, 
organizational, and/or overall questions a student may have in regards to constructing a particular 
writing assignment. The samples provide a concrete view of how to implement a thesis, explain 
supporting evidence, methodologies in compositions, how to raise questions to the reader, and 
what a conclusion should and should not contain. In “Mechanical Correctness as a Focus in 
Composition Instruction,” Robert J. Connors says, “Striking a balance in our teaching between 
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formal and rhetorical considerations is the problem we now face, and it is a delicate one. We 
cannot escape the fact that in a written text any question of mechanics is also a rhetorical 
question, and as a discipline we are still trying to understand the meaning of that conjunction” 
(71). Connors is explaining the strength of a composition lies in the understanding of both 
grammatical mechanics as well as rhetorical arrangement. Writing samples help students identify 
both sets of possible problems as well as methods to correct common problems in compositions. 
Patterns chooses to use only student sample writings. This is to provide students with 
examples of compositions that may be on the same academic level as the student reading the 
textbook. By using student samples, readers of the textbook are likely to relate to the level of 
writing as well as notice similar mistakes in his/her own compositions that are examined in the 
writing samples. Providing students with writing samples from students can allow the necessary 
support and comfortableness a student may need when attempting to compose a specific style of 
writing for the first time. If a student relates to a sample from a student more easily than a sample 
taken from a scholarly journal, then the textbook reaches the objective of helping a student with 
his/her compositions by including writing samples.  
Patterns incorporates student writing samples not at the end of a chapter, but rather 
throughout the chapter. Some chapters may only contain two or three student writing samples, 
but other chapters contain anywhere from three to eight samples. The reason for the numerous 
samples is to point out the various ways of composing a specific type of text as well as pointing 
out the various flaws commonly found in specific compositions. In “Responding to Student 
Writing,” Nancy Sommers writes, “We comment on student writing because we believe that is 
necessary for us to offer assistance to student writers when they are in the process of composing 
a text, rather than after the text has been completed” (352). Pointing out the common mistakes in 
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particular compositions to students can only be a good thing. Too often students make similar 
mistakes in arranging a composition, and with the writing samples students are able to see what 
mistakes are the most common and how to recognize and avoid those mistakes. The multiple 
samples do not clutter the chapter since the samples in Patterns are shorter (roughly 1-3 pages 
per sample) than those in Argument (roughly 4-7 pages per sample).  
To accompany student writing samples in Patterns, the textbook uses what the authors 
title “Points of Special Attention.” The sections which require “special attention” are only found 
after a student produced sample writing. The extra instruction comes in the form of having the 
student sample identify points of interest discussed in the chapter throughout the student writing 
sample. Notions, such as structure, subjective language, organization, examples, etc., are 
identified and discussed in the “special attention” sections. When discussing a writing sample’s 
body paragraphs, Patterns says, “To make sure her sentences led smoothly into one another, 
Laura added transitions and rewrote entire sentences when necessary, signaling the progression 
of her thoughts by adding words and phrases such as therefore, for this reason, for example, and 
as a result.” (73). Another example includes discussion on subjective language, “By describing 
the windmills, Mary conveys her sense of foreboding. When she first introduces them, she 
questions whether these ‘squat forms’ are ‘boulders,’ ‘fortifications,’ or ‘broken wooden 
crosses,’ each of which has a menacing connotation” (167). Incorporating these sections 
following student writing samples allows Patterns to bring attention to areas in which a student 
may have problems when constructing his/her own writings.  
Argument does not contain “Points of Special Attention,” but instead touches on the same 
type of discussion within the “Getting and Giving Response” subsections within the “Guides to 
Writing.” Although the “Getting and Giving Response” subsection is based on peer-editing 
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workshops, the questions the textbook asks are useful for someone who is working alone and not 
having his/her argument peer-reviewed. Argument asks of the reader, “Are the transitions or 
links from point to point, paragraph to paragraph, and sentence to sentence clear and effective? If 
not, how could they be improved? Is the style suited to the subject? Is it too formal? Too casual? 
Too technical? Too bland? Too geeky? How can it be improved?” (361). These questions are 
great for peer-review, but the questions are just as helpful for the student working individually. 
Argument also reminds the reader to take note of his/her mechanics, “Get the name of the text 
you’re analyzing right. Are there any errors in spelling, punctuation, capitalization, and the 
like?” (129). These reminders help show that the authors of Argument may be of the New 
Rhetorician’s school of thought, but mechanics are still important when composing. 
Writing samples in Argument and Patterns are complimentary to the student’s 
comprehension of the textbook’s discussion. A textbook in any discipline can contain instruction 
ad infinitum, but if no examples are present, then the likelihood of a student absorbing the 
material presented in the textbook becomes minimal. FYC students are traditionally confused 
when they enter their FYC classrooms. This confusion is a mixture of being a college freshman, 
a lack of understanding expectations of the course, and a lack of writing comprehension in 
general. Textbooks are doomed if they do not provide adequate examples for the students 
reading said texts. How a textbook chooses and implements its examples for the reader can help 






Exercises	  and	  Response	  Questions	  
Exercises and response questions are part of the instruction in both Patterns and 
Argument to help the student review the chapter’s information. Although exercises and response 
questions are usually grouped together, the two styles of review are not the same. Exercises 
provide the practice of application concerning a chapter’s instructional material and response 
questions are generally a review of the chapter’s instructional material. Exercises come in many 
different forms in a composition textbook: e-mails, web-based activities, critiques, articles, and 
editorials. All these exercises can  be used by a composition textbook to allow a student to 
review the proposed information as well as thinking critically about the activity while creating a 
composition. An example of an exercise would be, “Write a letter to the editor of your school’s 
newspaper using facts to support your argument.” The level of thinking encouraged by exercises 
in a textbook can be more beneficial to a student than response questions because of the nature of 
the activity. Response questions are generally short answer inquiries that strictly adhere to only 
reviewing the information in the chapter. An example of a response question would be, “What do 
you think is the most important step of the writing process?” Although response questions may 
not be as engaging as exercises, the questions are still important for students to answer to gauge 
how well he/she absorbed the material in the chapter. Another distinguishable difference 
between exercises and response questions is the activity of the review itself. Response questions 
lead to a student rereading and skimming the chapter for an answer to the question. Exercises 
allow students an opportunity to challenge themselves intellectually and recreationally by asking 




The use of directive or facilitative language in the response questions and exercises is the 
key element in determining whether the review process for the textbook is strong or weak. 
Directive language in response questions such as “The author uses items to create symbolism in 
the story, what items are symbols to you? Watch? Spatula? Broken front door?” can hinder the 
learning process of the student since the authors are partly completing the critical thinking for the 
student. Allowing a student to find a topic and investigate it on his/her own is more useful to the 
learning process than providing the student with clues to the answer. Facilitative language such 
as “The author uses literary devices in this story. Can you locate three devices and explain how 
the author incorporates them into the story?”  can provide the student with the foundation of an 
assignment but does not give away any necessary information to the student. Rather, the student 
must think his/her way through the exercise or question to find the answer appropriate to his/her 
understanding of the material. 
How the textbooks choose to review the lessons can say a great deal about how the 
authors of the texts identify the audience for the textbooks. If a textbook uses exercises such as 
“Using your knowledge of claims, write an email to your professor discussing the school’s 
attendance policy” then the textbook is identifying the audience as capable writers who will 
complete the extra legwork in order to successfully incorporate into the composition what the 
student has learned. If a textbook chooses to implement response questions such as “What is the 
definition of claims in composition?” then the textbook is conceding that the audience is better 
suited rereading the chapter in order to obtain a grasp on the presented material. Both methods of 
review are acceptable, but incorporating exercises rather than response questions provides more 
outside-the-classroom learning and thinking for the student.  
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Argument chooses to take the approach of using exercises at the end of each chapter. The 
textbook provides an average of four exercises to enhance the chapter’s instruction. The 
exercises range from having students rewrite previously written essays using the guidelines 
discussed in the chapter to having students attend school-sponsored lectures or presentations. 
Students are then asked to discuss observations from the lectures that coincide with the lessons 
of the chapter. Argument even includes web-based activities that ask students to search YouTube 
and blogs for examples of what the chapter covered. Here is an example of the type of exercises 
found in Argument, “Try your hand at writing a brief movie review for your campus newspaper, 
experimenting with punctuation as one way to create an effective style. Consider whether a 
series of questions might have a strong effect, whether exclamation points would add or detract 
from the message you want to send, and so on” (439). The idea of having a student write a movie 
review can seem enticing to the student. Not only would a student benefit from conducting this 
exercise by examining the student’s audience, but there is a good chance the student may 
actually enjoy doing this type of writing. In presenting this type of exercise, Argument is able to 
make homework more enjoyable for the student and the exercise may possibly awaken a desire 
in the student to become a movie critic. This type of exercise exceeds the parameters of 
reviewing a chapter and presents a fun activity that could possibly lead to a career choice.  
The exercises in Argument are more facilitative than the exercises in Patterns. These type 
of exercises facilitates the student’s thought process allowing him/her to find the answer on 
his/her own. For example, “Visit a class in which you aren’t currently enrolled, and make notes 
on your observations following the guidelines given in this chapter … Write a short evaluation of 
the professor’s teaching abilities on the basis of your observations. Then write an analysis of 
your evaluation. Is it honest? Fair?” (514). The instructions for the exercise do not include any 
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“answers” or “short-cuts” for the student’s thought process. The exercise allows the student to 
find the answers on his/her own while simultaneously bringing the chapter’s material into 
practice. Exercises and questions that are facilitative in nature can be the best possible review 
activities for a student in an FYC course. 
Patterns chooses to use both response questions and exercises to review what the student 
learned from the chapter. Within the chapter discussion, Patterns provides writing exercises to 
correlate with the presented instruction. Unlike Argument, Patterns does not have exercises and 
response questions at the end of the chapter. Rather, the series of exercises and questions are 
found after each reading in the textbook. The questions and exercises have the same format after 
each of the readings throughout the textbook. First, a series of comprehension questions 
regarding the reading is asked to the student. For example, in the chapter discussing 
exemplification compositions, these questions follow the reading, “According to Rhode, how 
effective are laws that prohibit appearance discrimination? What positive effects might they 
have?” (250). Next, the textbook authors ask questions regarding purpose and audience: “What 
preconceived attitudes about appearance does Rhode assume her readers have?” (250). Finally, 
the textbook authors ask questions on style and structure: “Paragraph 15 is a rhetorical question. 
What is the purpose of this rhetorical question? How effective is it?” (250). In relation to 
response questions, a vocabulary section follows the questions on style and structure. The 
vocabulary section pulls words from the reading and asks the student to define how the word was 
used in the context of the story.  
Some review activities in Patterns come in the form of exercises. A journal entry 
question asks students to journal on the relationship between the story and the question the 
textbook asks in the chapter. After the journal entry, Patterns suggests a few ideas for a writing 
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workshop: “1. Do you think Rhode overstates her case? Write an email to her in which you agree 
or disagree with her position...2. Write an essay that shows how Rhode's ideas apply (or do not 
apply) to a school, a business, or an organization that you know well.” (251) The textbook is 
using directive language that limits the student’s critical thinking skills. The authors in Patterns 
tend to give the students half of the answer within the question.  The questions “Do you think 
overstates her case? Write an email to her in which you agree or disagree with her position,” 
allow the textbook authors to open the door for the student with the notion of  “overstating her 
case” as well as suggesting an agreement or disagreement with Rhodes’ position. Facilitating the 
student’s thought process would be a better way of allowing the student to sharpen his/her 
critical thinking skills, such as phrasing the question as a prompt: “Write an email to Rhodes 
which voices your opinion on her case.” A question phrased in this prompting way forces a 
student to determine how they actually view Rhode’s case. By suggesting Rhode may possibly 
overstate her case, the text diverts the student in the direction the textbook authors want the 
student to think. This type of directive exercise is incarcerating the student’s own opinion and 
thought process and is within each chapter in Patterns. 
 Following the writing workshop ideas is a section titled “Combining the Patterns.” This 
exercise usually focuses on previous lessons and ideas learned in the textbook and how they can 
be identified in the reading. “In paragraphs 1 and 2, Rhode uses comparison and contrast. In 
these paragraphs, she compares nineteenth-century laws that penalized 'unsightly' individuals to 
the actions of government today. How does this comparison help Rhode prepare her readers for 
her thesis?” (251). Once again the authors of Patterns tell the student what to look for: “she 
compares nineteenth-century laws … does this comparison help Rhode prepare her readers for 
her thesis?” The authors direct the student’s thinking in the direction the authors see as 
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important. The authors would benefit the student more if the question was phrased differently: 
“How does Rhode prepare her readers for her thesis?” Finally, students are given a list of 
readings in the textbook with thematic connections (similar themes in other readings in the 
textbook) to the reading discussed. A more instructional way of presenting thematic connections 
between readings would be to ask the student to locate other readings in the textbook that may 
have similar themes and connect the similarities themselves.  
Although response questions are not necessarily the best way for a student to apply what 
he/she learned from the lessons in the textbook, the questions can be useful for both the student 
and the teacher. Argument chooses to forgo blatant response questions with a list of exercises 
which tend to have response questions littered within the exercise instructions: “Spend fifteen or 
twenty minutes jotting down your ideas about intellectual property and plagiarism. Where do you 
stand, for example, on the issue of music file sharing? On downloading movies free of charge? 
Do you think these forms of intellectual property should be protected under copyright law?” 
(548). Patterns attempts to use both questions and exercises to produce maximum understanding 
of the material by the student. For an instructor, a myriad of questions and exercises can be 
useful. The instructor could ignore whatever questions and exercises that seemed useless or 
inappropriate while simultaneously incorporating both questions and exercises that may be of 
great value to the student. Argument provides excellent exercises, but the instructor is limited to 
a minimal amount of exercises to choose from rather than having a plethora to choose and/or 
eliminate. In this respect, Patterns provides more opportunity than Argument for both students 
and the teacher to review the material discussed in the chapters, which is helpful. Unfortunately, 
many of the questions and exercises in Patterns are too directive where the textbook being 




An examination of instruction in both Argument and Patterns produces positive and 
negative results for both textbooks. Patterns provides an in-depth look into the writing process, 
whereas Argument incorporates little to no direct explanation of the writing process itself. 
However, Argument does provide some explanation of the writing process within the “Guides to 
Writing” subsections in each chapter. Since understanding the writing process is important in an 
FYC course, a discussion on the writing process is both welcome and needed. How a textbook 
incorporates writing samples is important as well. Argument and Patterns both do an excellent 
job of using these writings as examples for students. Patterns tends to incorporate more student-
produced samples than Argument, but the latter textbook provides clear examples of real-world 
writings. The real-world writing samples are good in the sense the samples provide the students 
with an opportunity to see how people use composition in the world outside of academics. Each 
book does an excellent job of breaking down the sample writings to point out the organization 
and important characteristics needed in each style of composition. 	  
An examination of exercises and response questions in the chapters shows how well each 
text pushes the students' understanding of a topic of discussion. In order to achieve the best 
review and critical thinking for a student’s composition, textbooks need to implement facilitative 
exercises rather than directive exercises as much as possible. By using exercises and questions in 
a facilitative manner, Argument is able to present the concepts of the lessons easily and help the 
students understand how the lessons translate to the real world. Certain exercises even provide an 
opportunity for the student to try their hand at writing in other fields such as movie critic, 
cookbook author, Internet journalist, and other arenas where composition is highly regarded.  
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Chapter	  4:	  Visual	  Sociability	  
 An important interest among composition instructors and textbook authors is the visual 
sociability the textbook presents to its students. Visual sociability is a term I use to define the 
welcoming tone or “friendliness,” such as color schemes and pictures, used in textbooks. The 
term “visual” obviously refers to what the reader sees in the textbook, and the term “sociability” 
refers to the textbooks' abilities to create a pleasing visual environment for the student while 
he/she is reading the textbook. In “Reading the Visual in College Writing Classes,” Charles A. 
Hill explains the importance visuals have on incoming college students: “The students now 
entering our classrooms have grown up with one hundred channels of television, and the World 
Wide Web is no longer a novelty, but part of their social, academic, and working lives” (107). 
Hill is explaining how important the visual perception of a student can be to the student. In this 
digital age of fast-moving technology, the presence of visually appealing forms of media is 
becoming crucial to students’ modes of learning.  
Textbook authors and instructors are beginning to notice a need to develop curriculum for 
visual rhetoric. Hill says, “Of course, many instructors already deal with visuals in writing 
classrooms, and textbook publishers are beginning to take visual information more seriously as a 
rhetorical mode” (115). Although textbook authors and instructors are currently designing 
curriculum based around visual rhetoric, the reaction students may have to images and color can 
be seen by examining color and images used throughout the textbook. In this capstone, images, 
or visuals, refers to the graphics (photographs, billboards, advertisements, cartoons, sculptures, 
paintings, etc.) in the textbook. In “The Rhetoric of Visual Arguments,” J. Anthony Blair 
explains, “The narratives we formulate ourselves from visual images can easily shape our 
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attitudes. Think of scenes of midtown Manhattan during rush hour. The energy and excitement 
will be hugely attractive for many; the disorder and cacophony will be repulsive to others” (43).  
Blair is discussing how students interpret the same image in different ways depending on the 
individual. Many of the reactions from students stem from the student’s cultural background and 
the assumptions the student may have formed over his/her life.  
The physical design of the textbook plays an important role in how a student may react to 
it. Blair goes on to say, “We learn from color specialists that rooms painted in different colors 
tend to cause different reactions. Certain blues are cool, certain greens are relaxing, certain reds 
are warm and comforting” (43). If a student is intrigued by a textbook’s use of color and 
pictures, then the possibility of the student paying more attention to the textbook and its 
instructional material may increase. Use of color, use of images, and a student’s perceptions of 
these physical traits allow textbook authors to create a relationship, or visual sociability, between 
the student and the textbook.  
 This chapter discusses the different elements of visual rhetoric in both Patterns and 
Argument. I examine how much color the authors implement into the textbook and whether the 
color has an effect on students reading the textbooks. Along with the examination of color in 
each textbook is an investigation of images, or visuals, throughout each textbook. In other words, 
how the textbooks use photographs, advertisements, posters, drawings, cartoons, and other 
graphics as assignments. More importantly, I look at the contemporary nature of the images and 
discuss whether they are images students are familiar with and whether the textbooks authors 
create a visual sociability between the textbook and student. Though classic works of art are 
sometimes used in textbooks successfully, students may tend to relate more closely to 
contemporary images. Finally, this chapter discusses visual rhetoric found in each textbook—
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that is the rhetorical effects of the images. The examination of visual rhetoric covers how each of 
the textbooks’ authors use visuals to appeal to a student’s ethos, pathos, and/or logos as 
assignments or unintentionally.  
 
Use	  of	  Color	  
 In “Color Research and Its Application to the Design of Instructional Materials,” Dennis 
Pett and Trudy Wilson review previous studies on the physiological and psychological effects 
color has on students. Pett and Wilson’s article also examines previous studies of color in 
learning. Pett and Wilson say, “Research findings indicate that random use of color generally is 
not of value in increasing learning, but is preferred and does add interest… Therefore, it is 
important for media designers to use color in as effective a manner as possible” (25). The 
following section of this capstone compares and contrasts how Patterns and Argument use color 
in the textbooks.   
Upon first opening Patterns, it becomes painfully obvious to the reader this particular 
textbook’s authors do not think of including a large amount of color. The textbook is black and 
white with a few subsections that have gray or blue backgrounds. The few pages of gray 
backgrounds and blue borders are the only color Patterns has other than the white of pages and 
the black of words. Pett and Wilson say, “There is also a general consensus that dark colors 
appear dull, somber, and heavy while light colors appear airy and less heavy” (23). The 
blandness of Patterns creates a dull feeling for the reader instantly. Although FYC students are 
no longer in elementary school and are beyond the education level of needing pictures in a book, 
the sheer flatness of this textbook restricts the ability to create a visual sociability between the 
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textbook's visuals and the student. Pett and Wilson also say, “Eighteen-year olds made the 
conventional associations: red is hot, yellow is warm, green is cool, and blue is cold” (23). This 
is an important association with color. If blue is considered a “cold” color, then the little color 
Patterns includes in the textbook, blues and grays, give off a cold feeling to students who read 
the instructional material. This could be problematic for Patterns or other textbooks that may 
include these “colder” colors. 
Argument delivers an array of color to the student reading it. The amount of color used in 
Argument is astounding; red, yellow, blue, green and orange are abundant in the textbook. There 
are few pages that contain only black and white colors. Many of the subsections of the textbook, 
such as Guides to Writing and writing samples, use color to visually separate those particular 
subsections from the rest of the textbook. Using various colors for different subsections allows 
the student to locate information easier in the textbook. The use of color in Argument breaks up 
much of the monotony of pages and pages of instruction that students often find tedious. Not 
only does the color stray from the usual style of instruction found in many FYC textbooks, but 
the pages in Argument become visually pleasing to the reader. This level of visual pleasure helps 
to create the visual sociability between the student and the textbook. Pett and Wilson suggest, 
“There is some evidence that color can increase retention. This is especially true when color of 
words and pictures is carefully integrated and used during the learning stage” (30). The designers 
of Argument do an exceptional job of implanting color into the textbook where the color is most 
useful in aiding in learning and retaining what the textbook’s authors explain. 
A quick glance at the cover of the textbooks themselves shows the different philosophy 
each textbook has in regards to the use of color. The cover of Patterns is a blue background with 
white and yellow lettering and a painting on the cover as well. The painting is Andre Derain’s 
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Mountains at Collioure, and uses mainly shades of green with a few blue, red, and oranges 
splattered throughout. Some color, but not too much. Argument has a yellow cover with red and 
blue lettering and seven pictures that contain brown, green, blue, red, yellow, black, white, and 
silver. The pictures on the cover of Argument are smaller than the painting that canvasses two-
thirds of the cover of Patterns, but the brightness of the yellow on the cover of Argument makes 
the textbook stand out more than the blue of Patterns. Pett and Wilson explain, “The results from 
a study, using 200 college-aged adults as subjects, suggest that yellow tends to be associated 
with comedy or happiness and blue with tragedy or sadness” (23). This is important since the 
cover of Patterns is predominantly blue and the cover of Argument is predominantly yellow. 
This literally translates to Patterns being viewed as a “sad” textbook and Argument being viewed 
as a “happy” textbook.  
 
Use	  of	  Images	  
The various images throughout each textbook play roles in the students' learning. In 
“Reading the Visual in College Writing Classes,” Charles A. Hill says, “Of all the ways in which 
images could be used in writing classes, writing instructors as a group are probably more 
comfortable with examining the ways in which images reflect and help shape current cultural 
assumptions” (119).  Each textbook uses its share of paintings, photographs, advertisements, 
graphs, sculptures, etc. to aid in explaining lessons. In some cases, the images are used as part of 
an exercise. These exercises may have students visually analyze an image to determine what 
rhetorical devices the creator of the image used in order to draw in or persuade the reader, or the 
exercise will ask the student to write a paragraph explaining how the reader feels when he/she 
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sees the image. If nothing else, FYC students do have cultural assumptions when they enter 
his/her FYC course whether the students are aware of the assumptions or not. In order to extract 
and analyze these cultural assumptions, students need to practice rhetorical analysis of visuals, 
and these textbooks provide those opportunities through an array of images. In scenarios of how 
the textbooks may incorporates images, the use of visuals in the texts provide some manner of 
educational substance for the reader.  
In the previous section I concluded that Patterns uses less color than Argument and the 
same can be said about the use of images in Patterns. Although Patterns uses fewer images than 
Argument, the importance of the images in Patterns should not be overlooked by textbook 
authors or instructors. Every image in Patterns is an accompaniment to an assignment. In fact, 
every image in the text (other than a graph or table explaining some manner of data) is located in 
the table of contents. Although Patterns does not contain a large number of visuals, the use of 
the visuals does not go to waste; all the visuals in the textbook are for assignment purposes. By 
not overloading the textbook with images, the authors are able to create a sense of importance for 
each image in the textbook. 
Patterns makes use of each image in the textbook by creating a series of assignments 
titled “Visual Text” in each chapter. All of the visual text assignments are similar. First, Patterns 
presents an image, such as a painting or sculpture, and asks on average three questions pertaining 
to the image. These questions are standard questions asked of an FYC student when visually 
analyzing a text: “How would you describe each of the four tattoos pictured on the previous 
page? List the prominent features of each, and then write two or three sentences that describe 
each of these” (227). Next, there is a journal entry assignment asking the student to journal on 
possible mental, physical, and/or emotional reactions to the image provided by the text: “Would 
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you ever get a tattoo? Write a paragraph answering this question.” (227). In some cases the 
journal entry assignment may ask the student to search for a recommended image and proceed to 
journal on that particular image. Finally, the textbook provides a short list of readings within 
Patterns in which the image has thematic connections. In Patterns, “thematic connections” refers 
to the similarities in theme the visual may have with readings found in the textbook. 
 In an educational manner, the few visuals in Patterns cover an array of visual types. 
Instead of overloading the textbook with photographs or paintings, Patterns uses a comic book 
strip, paintings, a graph, photographs, sculptures, charts, questionnaires, and advertisements. 
Since all images in the textbook are used for assignment purposes, the diversity between the 
forms of visuals allows the student to examine the different styles of visuals used in everyday 
life. This approach to diversity maximizes the students' learning abilities in regards to analyzing 
visuals. A student has the opportunity to examine not only paintings or photographs, but also 
sculptures and charts. By analyzing the multiple forms of images, the textbooks educate the 
student on how to analyze images for artistic, business, and/or psychological reasons.    
Upon opening Argument, the reader is barraged with images lining the borders of the 
table of contents. Each two-page spread of the table of contents has a string of various images 
running down the left and right side of the two-page spread. Although the strings of images do 
not continue throughout the textbook, a reader would be hard-pressed to find more than a few 
two-page spreads without any images. Nearly every page in Argument has an image of some 
sort. In fact, the few pages not including a visual are often sample writings, readings, or 
exercises. Even some of these pages have a visual inserted somewhere. As I stated earlier, the 
use of images can have an enormous impact in how the student perceives the textbook.
 Argument takes an approach different from that of Patterns when creating the visual 
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sociability between the text and the student through the use of images. Where Patterns uses a 
minimal number of images to create a maximum effect on the student by incorporating journal 
entries, questions regarding the image, and providing thematic connections, Argument could be 
said to overload the student with visual images. This overload is not meant to be construed by the 
student in a negative manner though. The large number of images in Argument brings the 
textbook to life, creating a break in the monotonous feeling many textbooks produce. Argument 
chooses images that are contemporary and are able to connect with the student more easily than a 
historic painting or sculpture. Hill says, “And besides these common images, advertisers and 
others continually create new images designed to exploit many of our society’s predominantly 
held values and assumptions. Visuals are also used both to take advantage of and to reinforce 
roles and stereotypes defined by gender, race, and socioeconomic status” (116).  By using visuals 
that are more contemporary, such as screenshots of a Microsoft PowerPoint presentation, images 
of President Obama, and an image of people playing a Nintendo Wii, the chances a student will 
connect emotionally, mentally, and even morally to one of the textbook's images greatly 
increases. This is because the contemporary images are more recognizable to the student than an 
image of President Garfield or people playing Atari.  
The visuals in Argument seem to have no limits. The textbook includes paintings, 
advertisements, photographs, charts, statistic tables, political cartoons, computer screenshots, 
posters, illustrated recipes, etc. The textbook attempts to place a visual for any type of person in 
the textbook. The authors of the text know their audience is diverse. The textbook’s audience 
includes students from different economic, racial, geographical, and educational backgrounds, as 
well as exchange students from other countries. The authors of Argument construct the textbook 
to include images for all the various types of students who may use the textbook. Although 
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Patterns may maximize the potential of each visual in the textbook, Argument attempts to form a 
bond with anyone and everyone who opens the textbook by using a large number of visuals in 
the hope one or more images may be able to connect with the student.  
	  
Visual	  Rhetoric	  
 As the authors of both textbooks know, college freshmen come from all corners of the 
world. Some FYC students are raised in middle or upper-class families and some are from 
poverty-stricken families. The students may be Caucasian, African-American, Asian, Latino, 
Native American or another race not identified here. The task of creating a textbook tailored to 
meet the needs of any of these categories can be difficult, but the authors of Patterns and 
Argument are able to compose the textbooks to meet the needs of this diverse audience. For 
example, Argument uses multiple political images that deal with various political issues such as 
the stranglehold massive corporations have on the United States (43). Argument also includes a 
brief section about public service announcements written in Spanish (770). Patterns includes 
images from Joshua Piven, David Borgenicht, and Jennifer Worick’s The Worst-Case Scenario 
Survival Handbook: College which portray how to create a milk crate chair and t-shirt curtains 
when someone is struggling financially, as many college students are (290). These types of 
images cover an array of cultural assumptions and help form a visual sociability with students 
from all cultures. 
 Rhetorical appeals to ethos, pathos, and logos in a visual manner are found in the images 
in both textbooks. In The Art of Rhetoric, Aristotle explains ethos as, “Proofs from character are 
produced, whenever the speech is given in such as ways as to render the speaker worthy of 
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credence” (74). In other words, a speaker can use his/her credibility in order to appeal to an 
audience. Aristotle defines pathos as, “Proofs from the disposition of the audience are produced 
whenever they are induced by the speech into an emotional state” (75). Aristotle is explaining 
pathos as an appeal to the audience using emotions as a foundation for the argument, much like 
an advertisement can appeal to a person’s emotion to sell a product. Last, Aristotle discusses 
logos, “Finally, proof is achieved by the speech, when we demonstrate either a real or an 
apparent persuasive aspect of each particular matter” (75). In other words, logos relies on 
evidence and reason to appeal to the audience, much like a company would use documents to 
show quarterly reports and justify cutbacks or how a scholarly article may argue a point. Using 
images to make an appeal on credibility, emotion, or logic may not always seem easy to identify, 
but both Argument and Patterns produce images to accomplish this task. FYC students must 
understand the importance of making an appeal to their audience based on these rhetorical 
appeals. Doing so visually in the textbook allows students to comprehend how photographs, 
political advertisements, and even cartoons are used to appeal to the public through cultural 
assumptions.  
  Argument has many images considered as the authors’ way to create an appeal to ethos, 
or the author’s credibility. In On Photography, Susan Sontag says, “Photographs are often 
invoked as an aid to understanding and tolerance. In humanist jargon, the highest vocation of 
photography is to explain man to man. But photographs do not explain; they acknowledge” 
(111). For example, a photograph of Hillary Clinton laughing with reporters during the campaign 
for a presidential nomination in 2008 presents Mrs. Clinton as “down to earth and likable” (455). 
FYC students using Argument would remember Hillary Clinton's run at a presidential 
nomination in 2008. The student knows who Hillary Clinton is and the student knows what Mrs. 
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Clinton was aiming to accomplish in seeking a presidential nomination, yet many people may 
have never seen Clinton as a light-hearted person laughing. Some students may have never 
identified Clinton as down to earth, but some students may have acknowledged her in this 
particular manner. Either way, the textbook’s use of the photograph and the photographer who 
took the picture bring an appeal to ethos by establishing Mrs. Clinton’s credibility as a person 
who is not only powerful but also likable, traits many voters want in their president.   
 The authors of Patterns make an appeal to ethos using a familiar image to baseball fans, a 
Major League Baseball brawl (337). In Image, Music, Text, Roland Barthes says, “Putting aside 
the linguistic message, we are left with the pure image … This image straight away provides a 
series of discontinuous signs” (33). Barthes would have loved to analyze this particular image 
since it is stripped down to the bare nature of competition. Although not all FYC students are 
necessarily baseball fans, most students understand what type of role a professional athlete must 
play. A professional athlete is placed on a pedestal and has credibility for many reasons such as 
money, fame, athletic ability, inspiration, etc. By using an image of a group of professional 
baseball players brawling, Patterns’ authors (and possibly the photographer) are asking the 
students to identify this as accepted behavior or unaccepted behavior from a professional athlete 
and judge the players’ credibility as professional baseball players. Does this behavior lessen the 
players’ credibility as professional athletes with this photograph? The image presents multiple 
signs such as the nature of competition, professionals acting like children, dangers of sport, lack 
of restraint, etc. FYC students are able to assert whether the athletes’ actions in the photograph 
are right or wrong. This forces the students to understand what constitutes satisfactory behavior 
from a public figure. Whether a student is a baseball fan or not, the student is able to argue the 
credibility of the players, or lack thereof by examining this visual. 
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 Next, the authors of Argument make numerous appeals to pathos, or emotion throughout 
the textbook. One image many young people can possibly identify with is that of a disfigured 
young person injured in an alcohol-induced accident. Sontag says, “Insofar as photography does 
peel away the dry wrappers of habitual seeing, it creates another habit of seeing: both intense and 
cool; solicitous and detached charmed by the insignificant detail, addicted to incongruity” (99).  
The image in Argument presents someone who is unidentifiable in a “Don't Drink & Drive” 
public service announcement (104). An individual would not be able to identify whether the 
disfigured person is male or female if a small photograph in the bottom left-hand corner did not 
represent the young woman before her accident. A person who is so disfigured that his/her sex is 
indeterminable at first glance can only bring forth emotions of sadness, pity, or even anger in a 
student. Students are forced to examine a disfigured person who was once an attractive young 
woman. This image forces students to look past their “habitual seeing” and truly discover what 
consequences possibly lurk in the bottom of a liquor bottle. This poster is only one of the many 
examples found in Argument in regards to an appeal to pathos. 
Patterns’ authors appeal to pathos by using images of sculptures titled “The Kiss” and 
“LOVE.” (391-92). In “Pictures, Symbols, and Signs,” Rudolph Arnheim says, “An image acts 
as a symbol to the extent to which it portrays things which are at a higher level of abstractness 
than is the symbol itself. A symbol gives particular shape to types of things or constellations of 
forces” (139). Traditional FYC students are young, experiencing freedom from parents or 
guardians for the first time, and learning valuable lessons concerning emotions nearly every day. 
The two images presented appeal to the students' emotions as symbols of love. How does the 
sculpture of two people immersed in one another locked at the lips make an individual feel? How 
does the word “LOVE” present itself, especially when the “O” is tilting away from the rest of the 
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letters? These questions raise serious critical thinking skills inside the minds of FYC students. 
Bringing these questions to the forefront of the students' thought process only reinforces how 
Patterns aims for students to understand how to visually make an appeal to pathos. 
 Finally, I take up an appeal to logos, or evidence and reason. In Argument, the authors 
include a public service announcement (PSA) about tobacco companies (447). Blair explains, 
“Visual arguments are typically enthymemes – arguments with gaps left to be filled in by the 
participation of the audience” (52). The PSA has a picture of a businessman, who is representing 
an executive for a tobacco company, with two mouths side-by-side. The poster explains the 
“double-talk” tobacco companies are speaking to the public regarding the limitations the 
companies place on themselves in trying to lure young people to take up smoking. Although 
tobacco companies may be abstaining from obvious campaigns tempting young people to smoke, 
the public knows tobacco companies are not completely deterring young people from smoking. 
FYC students are old enough to know that smoking is a health hazard. The PSA allows students 
the opportunity to make their own decisions based on evidence and reason: smoking is bad for 
you; things that are bad for you can kill you; therefore, smoking can kill you. The student is left 
to conclude whether he/she desires to smoke by filling the gap in the argument with his/her 
opinion. 
 Patterns’ authors use an advertisement regarding modern science as a visual appeal to 
logos. Hill says, “This process of building associations between an image and a specified 
product, institution, political candidate, or ideological concept may be the most common way 
that images are used persuasively” (120). The advertisement in Patterns discusses how modern 
science, such as DNA testing, has kept innocent people from execution on death row (551). The 
American Civil Liberties Union (ACLU) provides the advertisement which makes an appeal to 
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logos. If multiple people who were found guilty, but claimed innocence, have been found not 
guilty after DNA testing, then should we start examining all those found guilty before DNA 
testing was allowed into courtrooms as evidence? Since DNA testing is relatively new to 
courtrooms, is it logical for the courts to assert whether people need to be retried or not? The 
ACLU’s advertisement raises these questions and FYC students may have an opinion on the 
matter. The students' future tax dollars may be a source of payment for the possible DNA tests 
needed to confirm a guilty verdict or prove innocence. This particular advertisement is a perfect 
example of how associations between an image and the idea of DNA testing to free those who 
are improperly imprisoned can spark an argument in the mind of the student reading the 
textbook. The ACLU advertisement is one of the most persuasive images in Patterns.  
 
Conclusion	  
Each of the textbooks uses visuals in different ways to create or explain lessons to the 
students. The use of color in each textbook is different with Patterns being rather dull and 
minimal while Argument provides more color and an abundance of images. Patterns creates a 
maximum educational effect on the student with its few images since all images in Patterns are 
for assignment purposes. Argument takes a different approach by including numerous 
contemporary images in the textbook that students are apt to relate to. Of course, Argument does 
not use all the images in the textbook for assignment purposes, but the images do help in creating 
a visual sociability between the student and the textbook. 
Each textbook is successful in using images as assignments, but only Argument is 
successful in creating a visual sociability between the textbook and the student. Although 
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Patterns strictly uses images in the textbook for assignment purposes, Patterns falls short of 
Argument in using images to connect with the FYC course audience. The authors of Patterns do 
not try to use images to create a sociability between the textbook and students. Because of this, 
Patterns is not as successful as Argument in creating this form of visual sociability. Argument 
uses images in the text not only as assignments but to help create a relationship between the 
textbook and students through cultural assumptions. However, I would suggest to the authors of 
Argument to limit the amount of images used throughout the textbook. An overabundance of 
images can overstimulate the students reading the textbook to the point the students will begin to 
ignore the images, which would put a wedge between the visual sociability of the textbook and 
students. The authors of Argument also include a barrage of color to make the textbook seem 
more inviting. Patterns’ lack of color is obvious and because of this, there is no inviting nature 
while looking at the textbook. The authors of Patterns could take a page out of visual design in 
textbooks from the authors of Argument to create a better textbook. 
Both textbooks use visuals as a way to incorporate rhetoric. Images are used to encourage 
students to identify audiences and make ethical, pathetic, and logical appeals. Although each 
textbook takes a different approach on the amount of visuals used, both textbooks maximize the 
visual sociability potential in regards to individual teaching philosophies. Each textbook uses 
images appropriately but in a different manner. It is easy to argue for either textbook considering 





Chapter	  5:	  What	  We	  Learned	  
	   Now, what did we learn from all this? Simply, Patterns is indeed a textbook based on 
current-traditional rhetoric and Argument is a textbook based on a process-based pedagogy. The 
various tests and analyses conducted with these two textbooks provide an outlook for scenarios 
which reach the developing minds of students in both technical colleges and four-year 
institutions equally. This is important because more students are beginning his/her higher 
education at technical colleges before transferring to a four-year college. As educators, we must 
try to prepare all students with the necessary tools to succeed at all levels of education and in 
his/her career. Limiting technical college students to directive learning (current-traditional 
rhetoric) rather than facilitative learning (process-based pedagogy) can do more harm than good. 
Technical college students who transfer to four-year institutions tend to struggle with basic 
critical thinking skills which can be taught in an FYC course. Instructors in FYC are among the 
first teachers who have the opportunity to aid in developing a student’s thinking and writing 
skills at a collegiate level. This capstone helps show gaps between FYC course instruction at 
technical and four-year colleges. These gaps need to be bridged and the first pillars of this bridge 
needs to be neither Argument or Patterns, but better textbooks. 
 In the second chapter of this capstone, the results from the Flesch Reading Ease Test and 
the Flesch-Kincaid Grade Level Tests raise questions regarding the reading ease and 
understanding of each textbook. According to George Klare, “Studies show that readers, as a 
group, rank materials in terms of readability in much the same order as the writer using a 
readability formula does. They consistently prefer a more readable version of the material to a 
less readable one; this holds remarkably well over the various educational levels of readers” (14). 
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If readers are ranking easily readable materials over more difficult material, then it is safe to 
assume that textbooks need to be composed with as readable a text as possible.  
Obviously textbook authors cannot produce college-level texts on a sixth-grade reading 
level to simply appease the readers of the texts, but textbooks aimed at instructing FYC courses 
could be written on a high school grade level without causing too many problems with 
understanding. Argument accomplishes exactly this where Patterns tends to fall short. Argument 
is composed, on average, with a tenth-grade reading level, which makes the textbook easy to 
understand but still in the realm of a college level textbook. Patterns is written, on average, with 
a twelfth-grade reading level, which makes the textbook readable but possibly difficult to 
understand for some students. I see this as problematic. Patterns would be better suited for 
technical colleges if the textbook is written on a lower grade level than it is. Traditionally, 
students at a technical school tend to be students who are pursuing immediate educational 
incentives to prepare themselves for careers in technical and business fields such as business 
administration, accounting, computer sciences, nursing, welding, automotive technology, etc. 
Although Patterns is a textbook based on current-traditional rhetoric, which some instructors 
think is the best pedagogy for writing in technical fields, the instructional material in the 
textbook needs to be easily understandable for technical college students who are quickly trying 
to get his/her educational credentials to enter the workforce as soon as possible. 
Patterns is years behind Argument in terms of instructional methods. The directive 
language of Patterns does not allow students to develop important critical thinking skills since 
the textbook directs the students to understanding the material rather than facilitating the 
understanding of the material in the way Argument does. Grant Wiggins and Jay McTighe 
explain, “When we ‘understand’ a subject, we possess more than a technical grab bag of official 
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knowledge and skill, in other words” (13). The understanding of a subject, such as writing 
coherently, is crucial to the success of a student in college. Although Patterns presents a cut-and-
dried explanation of composing, the textbook does so in a directive manner providing students 
with the how-to but not providing students with the understanding of why. Knowing how is easy, 
understanding why is far more difficult, but the critical thinking skills needed to understand the 
why can be the most important tool in college student’s educational toolbox. A better textbook is 
needed for technical college students, and Patterns does not provide the necessary lessons for a 
student to form critical thinking skills. The authors of Patterns need to compose the textbook 
with a facilitative language to help technical students form critical thinking skills. Instead of 
stating directions in this way, “Each of the tasks discussed in Chapter 2 represents choices you 
have to make about your topic and your material” (51), Patterns’ authors could write “Tasks 
discussed in this chapter can lead to choices about your topic and material, but there are many 
ways to form a topic and find material.”  
In the third chapter of this capstone, the methods the textbooks use to instruct the 
educational material reveal striking differences between Patterns and Argument. In this chapter, I 
use James Berlin’s essay, “Contemporary Composition: The Major Pedagogical Theories,” to 
explain the four major pedagogical theories and the characteristics of the different theories of 
composition. The two schools of thought, Current-Traditionalists and New Rhetoricians, are 
different and the characteristics of each are found by examining the writing process, inclusion of 
guides and checklists for student writing, writing samples, and exercises or response questions in 
both Patterns and Argument. The study of the instructional materials and the characteristics of 
the pedagogy the textbooks present are crucial to understanding the flaws in each textbook. 
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Patterns and Argument are going to differ. That is not the issue here. Rather, the issue is 
which differences between the textbooks can help fill the gaps between the FYC instruction at a 
four-year and a technical college. For instance, Patterns uses the first chapter of the textbook to 
explain the writing process, whereas Argument never isolates a discussion of the writing process. 
Rather, Argument chooses to include discussion of the writing process throughout a chapter’s 
particular topic, such as how to write an argument based on definition. I see this as a problem. 
Although Argument does briefly discuss the writing process throughout the book, I believe an 
introductory chapter on the writing process could be useful to FYC students if for no other 
reason than to get the student’s attention that not all writing should be approached the same way. 
I do believe the way Argument aids students’ writings from topic to topic in its “Guides to 
Writing” is helpful, but I see no problem with discussing the writing process at the beginning of 
the textbook also. 
Investigating the use of checklists and writing samples to assist students with 
compositions proved useful. Argument provides a few pages at the end of each chapter with 
helpful writing guides to assist students, but more importantly, the guides are presented in a 
recursive manner, a characteristic of the New Rhetorician’s view of the writing process. The 
authors of Argument know each student is different, and the authors therefore explain different 
methods of reviewing and revising a composition in order to tailor the writing towards the 
chapter’s particular topic, such as an argument of fact. Patterns uses checklists throughout the 
chapter to quickly point out the characteristics of a particular assignment, such as a descriptive 
essay. Patterns presents the checklists in a linear manner by explaining one problem in one 
composition and then moving onto another problem in a different composition. This linear 
manner of presenting material is definitively current-traditional. Although I enjoy seeing 
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multiple checklists throughout the chapter, Patterns should focus on covering all problems 
within a composition, not just what is being discussed at that point in a chapter.  
To accompany the writing guides and checklists, each textbook presents writing samples. 
Argument does an excellent job of including both student and professional writing samples, or 
samples written for the “real world,” at the end of each chapter. Patterns includes only students 
samples, but a chapter can include anywhere from three to eight samples. Each textbook should 
take a lesson from the other textbook here. Argument may be better than Patterns for including a 
professional writing sample, but the lack of a relationship between the student and the samples is 
obvious. Patterns provides multiple writing samples by students which show many problem 
areas students consistently have when working on a composition. This can be tremendously 
helpful to a student, especially when seeing the same mistakes the student may be making. If 
Argument were to include more student writing samples, then students will be more likely to 
examine them closely in order to find similarities between the sample and their own 
composition. Patterns can learn from Argument by including at least one professional writing 
sample to show students what he/she may be learning in an FYC course is useful outside of the 
classroom. Argument could learn from Patterns by including more student writing samples that 
students reading the textbook could possibly relate to easier. 
I linked the chapter on readability and language with the chapter on instruction through 
an examination of the exercises and response questions in each textbook. Patterns uses both 
response questions and exercises to review material presented in the chapters, and Argument uses 
only exercises. Response questions in Patterns, by their very nature, are directive in language 
whereas exercises tend to lean towards facilitative language. Patterns’ use of response questions 
and the directive language used in the questions is another characteristic of current-traditional 
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rhetoric. Instead of guiding the student towards a possible answer, questions literally show 
exactly where to look for an answer. Exercises tend to be activities which facilitate a student’s 
learning and understanding by having the student actively write about a situation. An example of 
an exercise would be, “Write an argument of fact to your school newspaper regarding a rule on 
campus you may not agree with.” The student is practicing what he/she learned in the chapter 
rather than simply answering a question at the end of the chapter. Argument is a much better 
textbook than Patterns in this regard. If Patterns were to focus more on exercises than on 
response questions, then the textbook will be forcing students to apply what he/she has learned, 
which forces students to think critically. Response questions do serve a purpose by reviewing 
material, but the lack of application of said material is noticeable and problematic for students. 
I investigated the visual sociability, or friendliness, in the fourth chapter of this capstone. 
Dennis Pett and Trudy Wilson explain in “Color Research and Its Application to the Design of 
Instructional Materials,” “… that persons in western cultures tend to link red and yellow with 
warm, active, exciting, and happy events, and green and blue with cool, passive, peaceful, and 
controlled events” (23). This is important since on the outside of the textbooks Argument is a 
predominantly yellow and Patterns is predominantly blue. Simple textbook design using warm 
colors, such as yellow, red, and orange, form an unspoken visual sociability between the student 
and the textbook. Argument is able to succeed in presenting a textbook that looks “happy,” but 
Patterns uses blues and grays abundantly, which creates a “sadder” tone for the textbook and the 
visual relationship with the student. The authors of Patterns could take a page out of Argument 
and design the textbook in a more inviting manner by using brighter colors. 
The quality and quantity of images in the textbook is as important, if not more, as the 
color of the textbooks. In “Reading the Visual in College Writing Classes,” Charles A. Hill 
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explains, “Of all the ways in which images could be used in writing classes, writing instructors 
as a group are probably more comfortable with examining the ways in which images reflect and 
help shape current cultural assumptions” (119). Argument takes the approach of flooding the 
student with an array of images on nearly every page of the textbook. Since incoming freshmen 
are products of a digital age, images can be crucial to a student’s understanding of what the 
textbook may be presenting. Although Argument uses a great number of images, the danger lies 
in the overuse of images by the authors. Too many images can dilute the visual sociability 
between the student and the text. Patterns uses very few images, and all the images used are in 
connection to an assignment in the textbook. The way the authors of Patterns use the images for 
assignment purposes is helpful for the student, but the lack of images anywhere else in the 
textbook hinders the creation of a visual sociability between the student and the textbook. The 
authors of Argument use the images for assignment purposes as well, but not as frequently as 
Patterns. Patterns should use more and brighter colors than it uses now, but the authors should 
still concentrate on using the images in an instructional manner while including some 
contemporary images not used for assignment purposes. Argument has a great color scheme and 
uses images for assignment purposes as well as to create the visual sociability between the 
student and the textbook that Patterns lacks, but there is a strong possibility that the overuse of 
images may dull the impact of the images on the student. A middle-ground in this visual respect 
can help create a visually effective textbook for FYC students. 
Overall, I can assert that Argument is a better textbook than Patterns. In contemporary 
FYC courses, Argument is a best seller, but it is far from perfect. The authors of Argument need 
to challenge readers more with a higher reading level. Although Argument succeeds in the 
instructional department, the textbook could include more student writing samples which show 
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problem areas for students. Argument is superior to Patterns visually as well, but the authors of 
Argument may want to limit the amount of images in the textbook to maximize the potential to 
create a visual relationship with the student reading the textbook. The authors of Patterns need to 
bring themselves out of the 20th century. Yes, current-traditional rhetoric served a purpose at one 
time, but composition instructors are moving beyond a linear manner of instruction. Patterns’ 
authors need to have images which do not serve only as assignments, but to create more of a 
visual sociability between the student and the text, and more importantly, the authors need to add 
some color to the textbook. Dull is an understatement. Overall, each textbook has strengths and 
weaknesses. Since the purpose of this capstone was to identify the differences which lead to 
differences in teaching philosophies, the authors of each of the textbooks should be able to create 
a better textbook from what is discussed in this project. 
Unfortunately, this capstone cannot solve all the problems with FYC textbooks. 
Institutions of higher learning are going to do things as the administrators see fit for the 
particular school. Sometimes this includes not changing methods of instruction even if there is a 
need for change. This capstone only examined FYC textbooks in one school in the University 
System of Georgia (USG) and one school in the Technical College System of Georgia (TCSG). 
In other words, this is a miniscule scrape on the surface of FYC textbooks in one state across this 
nation. Although this is only a small scrap of a project concerning the future of textbooks, this is 
still a scrap. The discipline of composition studies is constantly changing and it is up to 
academics in the discipline to carry out research, such as this capstone, to identify problems 
within composition studies. With this research, it is my hope that TCSG and USG English 
instructors will see differences in textbooks commonly used in English departments across the 
state. Through this examination of differences, perhaps teachers can identify what type of 
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textbooks are being used in classrooms and whether the textbooks are instructing in the manner 
the teacher wants to present the material. There will always be an option for a better textbook. I 
am hoping this capstone helps point out significant differences between FYC textbooks in TCSG 
and USG classrooms to the point that a better textbook is composed which can be used in both 
classrooms successfully. 
More research needs to be conducted on textbooks. The publication of textbooks is still a 
lucrative business. Now, textbooks are more often becoming digital, catering to the digital world 
we are becoming further immersed in. Without a hard copy textbook in student’s hands, it is 
more important now that textbooks are designed appropriately to help students remember what 
needs to be done for a class. Producing a dull, text-driven, response question laden, visually 
boring textbook will not create a relationship between the student and the course. Rather, the dull 
textbook may never leave the closet of a dorm room. An exciting, facilitative, colorful, image-
driven, exercise-based textbook is more difficult to forget than a dull textbook. It is an important 
job in the future of textbook design and composition studies to create a textbook students do not 
mind opening—a textbook which will facilitate, not direct learning; a textbook which will bridge 
the gap between technical and four-year colleges; a textbook students use to flip through the 
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Appendix A (Selections from Argument for Readability Tests) 
Considering Audiences (page 511; 174 words) 
“The ethos that you bring to an argument (see Chapter 3) is crucial to your success in connecting 
with your audience. You want to present yourself as reliable and credible, but you also need to 
think about the way that your evidence relates to your audience. Is it appropriate to this particular 
group of readers or listeners? Does it speak to them in way that they’ll understand and respond 
to? Does it acknowledge their concerns? 
It’s hard to give definite advice for making sure that your evidence fits an audience. But in 
general, timeliness is important to audiences: the more up-to-date your evidence, the better. In 
addition, evidence that represents typical rather than extreme circumstances usually is more 
convincing. For example, in arguing for a campuswide security escort service after 10 p.m., a 
writer who cites the actual number of students who have recently been threatened or attacked on 
their way across campus after dark will be in a stronger position than one who cites only one 
sensational attack that occurred four years ago.” 
 
Sentence Style (page 421; 72 words) 
“Choices about sentence structure also can define the style of an argument. A series of sentences 
needs variety to keep readers involved. Writers of effective arguments take this maxim to heart, 
working to vary sentence patterns and lengths. 
Varying sentence length can be especially effective. Here’s George Orwell in a famous passage 
from his essay “Politics and the English Language,” moving easily between sentences of varying 
length to make an upbeat point.” 
 
Rogerian Argument (pages 177-178; 163 words) 
“The key to Rogerian argumentation is a willingness to think about opposing positions and to 
describe them fairly. In this respect, Rogerian argument differs significantly from the oration, 
which focuses on the conflicts between positions. In moving through a Rogerian structure, you 
have to acknowledge that alternatives to your claims exist and that they might be reasonable 
under certain circumstances. In admitting that your opponents deserve to be at the table, you are 
(at least theoretically) more likely to search for compromise. In tone, Rogerian arguments steer 
clear of heated and stereotypical language, emphasizing instead how all parties in a dispute 
might gain from working together. 
Living in a society that encourages individualism and competition, you may find it hard to accept 
the Rogerian method as practical or even attractive. And don’t hold your breath waiting for 
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guests on Hardball or The O’Reilly Factor to start restating the opinions of their opponents 
accurately or to pay more than lip service to bipartisan compromise.” 
 
Evaluating Sources (pages 551-52; 222 words) 
“Since you want information to be reliable and persuasive, it pays to evaluate each potential 
source thoroughly. The following principles can help you evaluate print sources: 
Relevance. Begin by asking what a particular source will add to your argument and how closely 
the source is related to your argumentative claim. For a book, the table of contents and the index 
may help you decide. For an article, look for an abstract that summarizes the contents. If you 
can’t think of a good reason for using the source, set it aside. You can almost certainly find 
something better. 
Credentials of the author. Sometimes the author’s credentials are set forth in an article, in a 
book, or on a Web site, so be sure to look for them. Is the author an expert on the topic? To find 
out, you can gather information about the person on the Internet using a search engine like 
Yahoo! or Ask.com. Another way to learn about the credibility of an author is to search Google 
Groups for postings that mention the author or to check the Citation Index to find out how others 
refer to this author. If you see your source cited by other sources you’re using, look at how they 















Appendix B (Selections from Patterns for Readability Tests) 
Considering Audiences (page 31; 165 words) 
“To be effective, your essay should be written with a particular audience in mind. An audience 
can be an individual (your instructor, for example), or it can be a group (like your classmates or 
coworkers). Your essay can address a specialized audience (such as a group of medical doctors 
or economists) or a general or universal audience whose members have little in common (such 
as the readers of a newspaper or magazine). 
In college, your audience is usually your instructor, and your purpose in most cases is to 
demonstrate your mastery of the subject matter, your reasoning ability, and your competence as a 
writer. Other audiences may include classmates, professional colleagues, or members of your 
community. Considering the age and gender of your audience, its political and religious values, 
its social and educational level, and its interest in your subject may help you define it.” 
 
Sentence Style (page 88; 70 words) 
“As you edit your essay for grammar and punctuation, you should also be looking one last time 
at how you construct sentences and choose words. So that your essay is as clear, readable, and 
convincing as possible, your sentences should be not only correct but also concise and varied. In 
addition, every word should mean exactly what you want it to mean, and your language should 
be free of clichés.” 
 
Rogerian Argument (page 532; 184 words) 
“Not all arguments are (or should be) confrontational. Psychologist Carl Rogers has written 
about how to argue without assuming an adversarial relationship. According to Rogers, 
traditional strategies of argument rely on confrontation – trying to prove that an opponent’s 
position is wrong. With this method of arguing, one person is “wrong” and one is “right.” By 
attacking an opponent and repeatedly hammering home the message that his or her arguments are 
incorrect or misguided, a writer forces the opponent into a defensive position. The result is 
conflict, disagreement, and frequently ill will and hostility. 
Rogers recommends that you think of those who disagree with you as colleagues, not 
adversaries. With this approach, now known as Rogerian argument, you enter into a 
cooperative relationship with opponents. Instead of aggressively refuting opposing arguments, 
you emphasize points of agreement and try to find common ground. You thus collaborate to find 
mutually satisfying solutions. By adopting a conciliatory attitude, you demonstrate your respect 
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for opposing viewpoints and your willing ness to compromise and work toward a position that 
both you and those who disagree with you will find acceptable.” 
 
Evaluating Sources (page 708; 193 words) 
“Not every source contains trustworthy information. For this reason, even after you find 
information (either in print or online), you still have to evaluate it – that is, determine its 
suitability. When you use print information from your college library, you can be reasonably 
certain that it has been evaluated in some way. Material from the Web presents special problems, 
however, because so much of it is either anonymous or written by people who have little or no 
knowledge of their subject.  
Is the source authoritative? A source is authoritative when it is written by an expert. Given the 
volume and variety of information on the Web, it is important to determine if it is written by a 
well-respected scholar or expert in the field. (This is especially true for Wiki sites where 
information is constantly being rewritten or revised – often by people with little or no expertise 
in a field.) To determine if the author has the expertise to write about a subject, find out what 
else he or she has written on the same subject, and then do a Web search to see if other 
authorities recognize the author as an expert.” 
 
 
 
 
 
